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Abstract 
This thesis investigates the situation for the teaching of English academic writing teaching at 
the Norwegian upper-secondary school following the implementation of the new curriculum, 
known as the Knowledge Promotion curriculum (referred to also as LK06). The Core 
Curriculum of LK06 requires that “the pupils shall be prepared for further education after they 
completed their upper-secondary school education”.  
In order to investigate the above-mentioned issue, I used the term “intermediate academic 
article” introduced in a previous thesis by Sparboe (2008). The criteria designated to the 
intermediate academic paper comprise of the basic criteria the pupils need to learn, in order to 
be able to start their academic studies with regard to writing academic papers. This thesis also 
introduces the preparatory academic writing path, as the road leading the pupils and students 
to the construction of the ideal academic article.  
A list of the criteria associated with the intermediate academic paper has been made based on 
the views of well-known scholars in the field of academic writing, functioning as the main 
tool for the investigation conducted in this thesis. The LK06‟s syllabuses for English VG2 and 
VG3, the respective textbooks and final examinations for the English VG3 level were also 
analysed based on the criteria stated in that list.  
My findings revealed that the demands and guidelines mentioned in LK06 deal with the issue 
of academic writing, unlike the case with R-94 as found by Sparboe (2008). I concluded that 
the educational authorities behind the construction of LK06 had the goal of preparing of the 
pupils with regard to academic writing in mind, when developing LK06. They pave “the 
preparatory academic path”, by gradually developing their requirements with regard to 
addressing the criteria necessary for the intermediate academic paper in LK06. Furthermore, 
the findings show that the textbooks, examinations and teachers also follow the LK06 in this 
regard and equip the pupils with the necessary knowledge regarding the intermediate 
academic paper.  
At the end of the thesis, I suggest that the educational authorities follow the US and UK 
examples of and continue the construction of the preparatory academic writing path for the 
higher education of the students. By doing this, the overarching effect of English academic 
writing, implanted in the LK06 will be preserved as a path stretching from upper-secondary 
school, to higher education.    
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Sammendrag  
Denne oppgaven undersøker situasjonen for undervisningen av akademisk engelsk skriving i 
norske videregående skoler etter innføringen av den nye læreplanen Kunnskapsløftet (omtalt 
også som LK06). I den generelle delen av læreplanen for LK06 kreves det at: "elevene skal 
være forberedt for videre utdanning etter at de har avsluttet sin videregående utdanning".  
For å undersøke den ovennevnte problemstillingen brukte jeg begrepet "mellom- akademisk 
artikkel", introdusert i en tidligere masteroppgave ved Sparboe (2008). Kriteriene utpekt til 
mellom- akademiske artikkel består av de grunnleggende kriteriene elevene trenger å lære, for 
å kunne starte sine akademiske studier med hensyn til å skrive akademiske oppgaver. Videre, 
introduserer denne oppgaven den forberedende akademiske skrivebane, som en vei for elever 
og studenter til å bygge opp akademiske skriveferdigheter.  
En liste med kriterier knyttet til mellom- akademisk artikkel har blitt samlet basert på kjente 
forskere innen akademisk skriving. Disse fungerer som grunnelement for min 
undersøkelse. Lærebøker som LK06, engelsk VG2, VG3 og avsluttende eksamen for engelsk 
VG3 nivå, ble analysert basert på kriteriene nevnt i den listen.  
Mine funn viser at de krav og retningslinjer som er nevnt i LK06, ivaretar retningslinjene for 
god akademisk artikkelskriving. Jeg konkluderer med at de pedagogiske myndighetene bak 
byggingen av LK06, under utarbeidelsen av LK06, forbereder den akademiske skrivebanen 
med gradvis å utvikle sine krav til akademiske engelske skriveferdigheter i LK06. Videre 
funn viser at lærebøker, eksamen og lærere også følger LK06 i denne forbindelse og utstyrer 
elevene med nødvendig kunnskap om den mellom- akademiske artikkelsjangeren.  
På slutten av masteroppgaven, oppfordrer jeg at utdanningsmyndighetene følger USA og 
Storbritannia eksempel med å styrke studentenes akademiske skriveferdigheter under høyere 
utdanning. På denne måten, vil opplæringen i engelsk akademisk skriving som fremheves i 
LK06 fortsette inn i studentenes høyere utdanning.  
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1.0 Introduction 
My reason for choosing this topic was the personal challenges I have faced with regard to 
academic writing in my studies in Norway. For the past 10 years of my university level 
studies in this country, I have been struggling to master the academic article. Initially, I 
believed that my difficulties were due to my background from upper-secondary level in 
another country, with a quite different education system. I was so caught up in my own 
problems, that I did not ask whether other students educated in the Norwegian school system 
also were struggling with the same problem. However, asking other students from Norway 
about this matter did not give a clear answer either. That was due to the problems I had with 
conveying my difficulties to them. The different aspects and angles of the academic paper, the 
different criteria that it possesses and the significance of the role it plays in the academic 
world, were all veiled factors to me. Some understanding was missing on my part, yet I could 
not put it into words. 
It is essential for upper-secondary level pupils who want to continue their studies in the 
academic level, to be equipped with the elementary knowledge necessary for studying in this 
level. This has also been mentioned as one of the overall goals of the Knowledge Promotion 
curriculum, (hereafter also referred to as LK06)
1
, to prepare the pupils for further studies.
2
 
John G. Taylor, a British author of several books regarding the academic writing starts his 
latest book Writing Academic English, A guide for Norwegians in the preparation of articles 
and thesis with the following remarks: 
It was inevitable that as an Englishman, my colleagues and associates would ask: „Do 
you have a moment to glance through this?‟ - thereupon thrusting a 350 page thesis 
into my hands. The ultimate solution was to write a book. (Taylor, 2007: 12) Why 
would anybody want to write a handbook about writing in English for Norwegians 
who already think that they can write English – and probably do? (Taylor, 2007: 15)  
This hints at a serious problem concerning the academic writing in English by Norwegians. It 
also indicates that, this issue has not been properly addressed throughout the studies of many 
Norwegians. Taylor continues addressing the importance of writing academic papers in 
English by providing the following reasons: 
                                                             
1  Standing for: Læreplanverket for kunnskapsløftet 
2  Academic studies  
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In recent years it has not only become desirable, it has become essential to write in 
English. The first reason is that sponsors such as the Norwegian Research Council 
frequently stipulate that financial support is dependent upon publication in English. 
And there is a reason for this. The academic world has become increasingly 
international, and English is the international language for communication.... A 
language consultant can do only so much. Grammar, punctuation and syntax are his 
bread and butter. But he cannot change the style
3
 so as to clarify a point which is 
unclear in the original. It is also surprising how many authors write in English just 
because it is the in thing to do. (Taylor, 2007: 16) 
This is proof for the existence of a problem even among those who finish their Ph. D. degrees 
with regard to English academic writing. One can ask, to which extent this stems from 
weaknesses in upper-secondary education.  
Many are not even properly aware what academic writing is.  That is why an introduction of 
what academic writing is, will be given in chapter two. This is followed by an investigation of 
whether the upper-secondary school ESL
4
 instruction helps the pupils to develop academic 
writing skills or not. In simple terms, whether pupils leaving the upper-secondary school 
possess the skills and knowledge needed to learn and master academic writing.  
Another issue is the absence of a specific course where there will be taught how to write 
academic papers in higher education, for instance at the University of Oslo (UIO).
5
 It is 
expected that the pupils already know how to construct an academic paper upon their entry to 
the academic world. Especially for those studying subjects related to literature and languages, 
the possession of this knowledge is taken for granted.  
In comparison, when it comes to writing academic papers, in the United States, there are 
obligatory courses about writing academic articles. In a way, these courses follow up what 
was already planted in the minds of the pupils during their upper-secondary studies. 
First-year writing, or „freshman composition‟, is usually a required course at the 
beginning of university study in the United States. Depending on university policy, 
first-year students may take remedial/basic writing courses, freshman composition, or 
more advanced writing courses. As the provision of writing instruction has increased, 
                                                             
3
  My highlighting 
4  English as a second language 
5  The study is limited to UIO and other academic educational institutions have not been scrutinised.  
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higher-level courses in academic writing have been developed…. For many of the 
same reasons, UK universities have also recently begun to provide courses dedicated 
to teaching academic writing. (Coffin et al., 2003: 6-7) 
To return to Norway, in 2008 Hellekjær wrote an article called “A Case for Improved 
Reading Instruction for Academic English Reading Proficiency.” In that article he asserted:   
In Norway it has been taken for granted that upper secondary level instruction in 
English as a Foreign Language (hereafter referred to as EFL) develops the proficiency 
needed for higher education. Indeed, this might even seem reasonable since English is 
taught for all ten years of elementary school and from one to three years of upper 
secondary. Norwegian students also receive extensive media exposure from subtitled 
English films and TV programs. Furthermore, Norwegian 16-year-olds did well in a 
comparative, eight-country European study of English proficiency (Bonnet 2004). 
However, this assumption of adequacy has been challenged in two doctoral studies. 
Lehmann (1999), and Hellekjær (2005) found serious weaknesses in university and 
college students’ writing6 and academic reading proficiency respectively.  
(Hellekjær, 2008: 1-2) 
The two above-mentioned quotations (i.e. Coffin et al.‟s and Hellekjær‟s) clearly indicate the 
need for Norwegian pupils to learn about the academic writing in English. As Coffin et al. 
(2003: 6-7) claim, in the US and UK
7
, the educational authorities have decided to make 
English academic writing an obligatory course in their higher education system. Based on the 
same reasoning, this should be as relevant for Norwegian pupils and students. One reason is 
because no matter how rich the Norwegian pupils‟ knowledge of English is compared to other 
learners of English language, and no matter how much they are exposed to English language 
in their everyday life, they fall short compared to the native speakers of English. Thus, when 
even native speakers in the US and UK are taking courses to improve their academic writing 
skills, this is good reason for Norway to join them in making this obligatory in upper-
secondary studies, as well as higher education. That is to say, if the goal of the Norwegian 
curriculum of preparing the pupils in upper-secondary level for higher education is to be more 
than empty words.
8
  
                                                             
6  My highlighting 
7  Both having English as their official language 
8  The Core Curriculum, Education Act 
     English academic writing in Norwegian upper-secondary school 
 
ALI NOGHREHKAR SHIRAZI                                                             12 
 
With the increasing recognition of the centrality of writing to learning and assessment 
in higher education, the movement to include writing across the curriculum (WAC) 
and writing in the disciplines (WID) has grown. The WAC movement is premised not 
only on the notion that writing is a tool for learning but also that because academic 
writing happens in specific disciplinary contexts
9
, instruction in such writing should 
also be located in these courses
10
. One benefit of incorporating writing in the 
disciplines is that students can see how different forms of writing occur in different 
contexts. WAC/WID pedagogy also emphasises the sequencing
11
 of writing tasks 
throughout a course so that students build gradually
12
 into particular forms of writing 
(Coffin et al., 2003: 7) 
The inclusion of the academic writing article in upper-secondary level courses which play a 
preparatory role for higher education, is essential. Coffin et al. talk here about the inclusion of 
academic writing in the academic studies. Yet in order to prepare the pupils for learning the 
criteria associated with academic writing, there is the need to start from the upper-secondary 
and the teaching of the intermediate academic paper
13
. In addition to the inclusion of 
academic writing teaching in the upper-secondary courses, Coffin et al. also emphasises that 
this teaching should be performed in a gradual manner.  This, in a way is pointing to a 
preparatory path
14
 which leads the pupils to the ultimate academic paper genre by teaching 
them about the intermediate academic genre and then introducing them to other criteria which 
the academic article is known by.  
 
1.1 Research statement 
There is much that indicates that many students face difficulties with regard to academic 
writing due to the lack of proper teaching in upper-secondary education. These problems were 
partially blamed on the previous curricula, namely R94 & L97. Back in 2008, Magnus Loe 
                                                             
9
  The issue of context and genre will be discussed in chapter two. However this point shows the necessity of the 
inclusion of academic writing in the academic studies and by that emphasises on the socio-cultural way of 
learning academic writing.  
10 My highlighting 
11 My highlighting 
12 This point will be addressed in the next chapter 
13 This term was first introduced in Magnus Loe Schultz Sparboe‟s thesis (2008), English Academic Writing in 
Norwegian Upper-secondary School. 
14 In the course of chapter two this term will be clarified 
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Schultz Sparboe conducted the investigation which this thesis follows up, with the difference 
that the scrutiny of his thesis was based on the previous curricula i.e. R94 & L97. This thesis 
aims at investigating the situation of teaching academic writing following the introduction of 
the new curriculum, namely the LK06. The research statement in this thesis is: “To what 
extent does upper-secondary school ESL instruction according to LK06, help pupils develop 
academic writing skills?”  
The time chosen for writing this thesis is another important factor which must be considered. 
The first pupils who completed upper-secondary studies according to the LK06, graduated in 
spring 2009. These pupils started their upper-secondary education in 2006 i.e. the year in 
which LK06 was implemented, and graduated in 2009. This means that, the first respondents 
necessary for conducting research on, regarding the topic of this thesis, are now in place.    
It must also be made clear here, that this thesis does not solely apply to pupils who are to 
study English as a subject in higher education. As was mentioned earlier by Taylor (2007: 
16), other students who are studying in Norway also need to learn about constructing 
academic papers in English. Therefore, in order to cover a wide variety of subjects for the 
academic studies of the pupils, the research in this thesis covers both variants of English at the 
VG3 level of upper-secondary school (i.e. English literature and culture & Social Studies 
English). English for vocational purposes has not been included since it was not found 
relevant for this thesis. However, while especial emphasis has been put on academic papers in 
subjects related to social sciences and humanities; this thesis is just as relevant for academic 
papers in the natural sciences.   
The prime focus in this thesis is on LK06, its general part (i.e. the Core Curriculum), the 
Quality Framework and its English subject curricula. The textbooks, examinations and 
teaching sessions of the Literature and Culture variant of English, as well as Social Studies 
that are taught at VG3 level, are scrutinised with regard to the teaching of academic writing. 
One of the International English textbooks which are being taught at the upper-secondary 
VG2 level, has also been included in the analysis. These three courses (i.e., International 
English, Social Studies English and English literature and culture) are referred to as „Engelsk, 
Programfag i Studidiespesialiserende Utdanningsprogram‟15. Another part of the investigation 
consists of the examinations for English – Literature and Culture and Social Studies. E-mail 
surveys have been carried out, in order to receive feedback from the teachers of English in 
                                                             
15 „English – Programme Subject in Programmes for Specialization in General Studies‟ 
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VG3 level about the situation of English academic writing teaching in their classes. Semi-
structured interviews have also been carried out with new students who graduated from upper-
secondary school in spring 2009 and started their higher education studies in the autumn of 
2009.   
 
1.2 Key definitions 
British English has been used in the writing of this thesis. “Academic article” and “academic 
paper” have been perceived as synonyms with similar functions and applications. The term 
“student” is referred to those who are studying at the academic level, as a contrast to the term 
“pupil” which is applied for those studying in primary, lower-secondary and upper-secondary 
school. The same distinction has also been used for the terms “lecturer” (in higher education) 
and “teacher” (for primary, lower-secondary and upper-secondary school). “Examinations” 
and “tests” were considered synonyms and were used interchangeably. Often used 
abbreviations in this thesis are “LK06” standing for “the Knowledge Promotion”, R94 & L97 
representing the previous curricula, outdated by the LK06, and “ESL” standing for “English 
as a Second Language”. In chapter two, the term “preparatory academic writing” has been 
introduced, which carries with itself the sense of path and gradual procedure envisaged in 
teaching of academic writing by the scholars, in order to strengthen the term “intermediate 
academic paper” introduced by Sparboe (2008)16.   
 
1.3 A brief summary of the thesis 
After providing the reasons behind the writing of this thesis (i.e. the evidence which hinted at 
the existence of a problem in upper-secondary education with regard to academic writing), the 
definition and the characteristics of academic writing will be provided in chapter two. 
Thereafter, a methodical guide for this thesis will be presented in chapter three. In chapter 
four, LK06 will be scrutinised in search for references to academic writing or instructions 
tracing to it. In chapter five, six of the English textbooks applied in the VG2 and VG3 levels 
will be analysed with academic writing in focus. Then, in chapter six, two examinations of 
                                                             
16 Magnus Loe Schultz Sparboe, English academic writing in Norwegian upper-secondary school, (2008) 
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English in VG3 dating to 2009, one from the examinations of English Literature and Culture 
and the other from Social Studies English will be analysed with regard to academic writing. A 
broad survey, comprising all the upper-secondary schools in Norway will be presented in 
chapter seven. The survey was carried out in order to shed light on the situation of academic 
writing in upper-secondary school after the implementation of LK06. Furthermore, in chapter 
seven, questions were asked from nine students of the UIO, who graduated in the summer 
2009 from upper-secondary school and started their studies at the Faculty of Humanities of 
UIO, regarding academic writing. Chapter eight and nine are devoted to discussions of the 
findings and drawing conclusion based on them.  
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2.0 Academic writing  
This chapter provides a definition of what is meant by academic writing, the criteria 
associated with an academic paper, the formalities involved with this type of writing as well 
as the format and structure of papers written in this genre. In order to make the transition of 
the pupils to the academic world with regard to academic writing a smooth one, the 
intermediate academic writing genre, which was introduced by Sparboe (2008) will be 
discussed. Moreover, the preparatory academic writing path is introduced to strengthen the 
intermediate academic writing genre. At the end of the chapter some of the hurdles existing 
with regard to teaching of the academic writing will be briefly mentioned. 
To achieve these goals, I have drawn heavily upon: Teaching Academic Writing by Coffin et 
al. (2003), The Practice of English Teaching by Jeremy Harmer (2007), Teaching and 
Researching Writing by Ken Hyland (2002), Academic Writing by Lennart Björk and 
Christine Räisänen (hereafter referred to as B&R) and Studies in Writing by Rienecker et al. 
(2003). In order to investigate deeper the issue of genre in academic writing, I have used 
Brian Paltridge‟s (2004) article “Academic writing”, which is a review article about second 
language students writing in academic settings. 
 
2.1 What is writing?  
2.1.1 The importance of writing and the role it performs in the 
current society 
The discussion of literacy and writing cannot be proper without referring to their history. 
Unlike speaking which dates back to the beginning of the history of species, writing is quite a 
recent development and is not more than 6000 years old. If one wants to consider the 
importance of writing in our current societies and in the 21th century, it is necessary with a 
correct view of what is the definition of “literacy”. According to Hyland, in the past anyone 
who could  
“… manipulate a set of discrete, value-free technical skills which included decoding 
and encoding meanings, manipulating writing tools, perceiving shape-sound 
correspondences, etc., which are acquired through formal education‟‟,  
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was considered literate. (Hyland 2002: 53) However, in current societies and considering the 
demands of the 21th century, the standards for being considered literate have changed and 
have become more complex. Nowadays, if someone cannot read or write, he or she is 
considered illiterate. But this is not the case for someone who is not capable of for instance 
putting together an appropriate letter of application, and who is therefore excluded from many 
roles and positions in the society. In our world many genres and standard sets have been 
created and established, each fulfilling a designed purpose. Lacking knowledge with regard to 
their application is considered as a deficiency. 
 
2.1.2 Writing in the higher education 
At the academic world, knowledge about the construction of an academic paper is required. In 
the absence of this knowledge and the criteria associated with it, the paper produced by the 
student will not be considered as an academic paper. I will therefore describe the minimum 
criteria for the academic genre required from the students upon the start of their academic 
studies, the intermediate academic genre. It must be reiterated that, the possession of this 
knowledge is essential for the students to start writing academic papers. In the meantime, it 
must be clarified for the students that the implementation of these criteria shall not be 
perceived as the accomplishment of the knowledge required for writing an academic paper. 
The person has just acquired the minimum knowledge to fulfil the duty expected. This 
knowledge is essential but not sufficient for further studies in the academic domain. 
At the university level, disciplinary knowledge and understanding are largely 
exhibited and valued through the medium of writing. Students can begin to understand 
the significance of writing by becoming aware that writing takes particular 
conventional forms in different contexts… Academic writing includes taking a stance, 
developing an argument, addressing a specific audience, and choosing the appropriate 
writing style. (Coffin et al., 2003: 19) 
According to the last sentence, some of the criteria associated with academic paper are: 
 Critical thinking 
 Knowledge production 
 Reader-oriented writing           
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 The choice of the right text style 
Each of these points will be discussed in detail in sections designated to them. However, 
viewed from a broader perspective, this thesis focuses on writing academic paper in English; 
writing in L2 by implementing the academic genre. Possessing the required knowledge to 
write academic paper is closely connected to one‟s knowledge about producing academic 
paper in his or her L1. According to Harmer (2007: 327-8), when the students write (i.e. 
writing in L1 or L2) within a certain genre, they need to be aware of these factors:  
1. Knowledge of the topic that they are writing about  
2. The style and the specific conventions which are acceptable in that genre 
3. The selected group of readers who are going to read that text 
4. The context in which their text will be read  
An important factor is that the students should not have the perception that their text will 
solely be read by their lecturer. Even if this is the case, they are to imagine an audience for 
their text, in order to add to the perceived feedback they receive for their produced text. From 
an educational perspective, this could be categorised under the Socio-cultural theory, in which 
the learning process happens via the data and feedback that one receives from outside sources. 
Here, the students have moved from Cognitive theory (i.e. learning based solely on the 
cognition of the student) to the Socio-cultural theory (i.e. learning based on the feedback the 
student receives from outside sources). This is due to that in upper-secondary education, the 
writing process usually happens in isolation and the teacher is perceived as the only reader for 
the pupil‟s written texts. This undergoes substantial changes during higher education. While 
the writing most often takes place in isolation, there is often extensive feedback and guidance 
from others which affects the student‟s produced work. Based on this reasoning, the Socio-
cultural theory would be more appealing when it comes to academic writing.
17
 
 
2.2 What characterises academic writing? 
In this section, I try to present the characteristics of academic writing. Mastering these 
characteristics and criteria is essential to produce texts in academic genre.  
                                                             
17  The above mentioned points and the socio-cultural and cognitive theories will be discussed further during the 
course of this chapter. 
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2.2.1 Typical features associated with the academic register 
Coffin et al. (2003: 28) outline the following features as the most common features 
concerning the academic genre with regard to language: 
 High lexical density. Clauses in this register contain a significant number of 
vocabulary items other than verbs, compared to other registers.  
 Hedging and emphasising. The statements made in this register are supported by verbs 
and phrases having the modification function.  
 Impersonal constructions. In order to make it sound more objective, subjects or agents 
of the clauses are often interpreted and identified via the usage of the context.  
 Highly nominal style. The clauses are densely packed with nouns than verbs compared 
to other registers.  
Next, Coffin et al. (Coffin et al., 2003: 28) mention the register of the academic paper that it: 
...includes a range of linguistic aspects that are related to the context in which authors 
write. Among others, these include formality, sentence structure, specialist 
terminology, and the personal voice. By formality we mean the use of technical, 
elevated or abstract vocabulary, complex sentence structures and the avoidance of the 
personal voice (I, you).  
Anderson & Poole (1994) as cited by Coffin et al. (2003: 29-30) talk also about the 
formalities attached to academic and scientific writing. 
Scientific writing is not of a personal or conversational nature and for this reason the 
third person is commonly used. As a general rule, personal pronouns such as I, we, 
you, me, our, and us should not appear except in quotations.                    
Coffin et al. decline to require the usage of the passive voice. However, according to the two 
quoted paragraphs, it seems that they are cautiously inclined in favour of the passive voice 
usage in the academic papers. The same could be found in Paltridge‟s (2004: 92) review 
article, where he also cautiously prefers the use of the passive over the active voice. This view 
is opposed by B&R where they promote not the overuse of the passive constructions. (B&R, 
2003: 241) 
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Back to the discussion about the academic register, Paltridge (2004: 92) cited Halliday, 
Macintosh & Strevens (1964) asserting “the examinations of academic writing based on 
register analysis”, meaning that registers comprise of specific patterns of vocabulary and 
grammar. However, this dates back to the 1970s and has been replaced later by rhetorical 
functions. (The discussion of Register belongs to the Functional Grammar and will not be 
discussed any further.) 
 
2.2.2 Characteristics of academic writing 
In this subsection, some other characteristics which characterise this type of writing, as 
distinguished from other types of writing will be introduced. Rienecker et al. (2003: 12-13) 
points out that: 
It is the teaching of product qualities („What is a good paper in higher education?‟), 
which is a controversial issue, an issue of the greatest importance for any teacher of 
academic writing to resolve.... there is only one reference shared by most contributors: 
Bereiter and Scardemalia (1987), The Psychology of Written Composition. The main 
idea expressed in Bereiter and Scardemalia‟s much-cited work is that writing 
development proceeds in phases
18
 starting out with the ability to write narratively, 
where all material in a composition is related to its title, but not necessarily linked 
within the text through a task or problem.
19
 The so-called writing as knowledge telling 
is writer-centred, not reader-based, and it is the reader based prose which is the 
teaching goal of any teacher of writing. The next stage is analytic writing, which 
allows for the needs of a reader and for a purpose-driven investigation of a problem or 
question, holding together every element of the text. Bereiter & Scardemalia call this 
level of writing development, the knowledge transforming stage. 
Now each of these points will be dealt with in separate subsections. In the above quoted 
paragraph, the two major categories for writing, namely writer-oriented writing vs. reader-
oriented writing has been mentioned. The next subsection deals with the concepts and the 
differences of these two different schools of writing.    
                                                             
18
  The introduction of the preparatory academic writing path to the pupils, leading to the academic writing 
genre, starting from knowledge telling and progressing to knowledge transformation (My highlighting)  
19  Research statement is considered as one of the elements which distinguishes academic article from other types 
of texts. In the course of this chapter, this point will be emphasised all again. (My highlighting) 
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2.2.2.1 Writer-Oriented writing vs. Reader-Oriented writing 
The writer is either writing for himself e.g. taking notes, first drafts, personal diaries and etc. 
or the writer is writing for other reader(s). This thesis as its focus is on academic writing, 
intends to analyse these two aforementioned groups. According to B&R (2003, 16-19), in the 
writer-oriented writing, the intended audience is the writer himself. The language and tone of 
this type of writing is generally informal. On the other hand, reader-oriented writing is 
intended for interpersonal communicative purposes. Therefore, the audience changes to the 
other reader(s) beside the author. The language and tone of the text is also primarily formal. 
B&R (2003: 17) categorise the differences between these two major groups using the 
following table. 
Table 1: Writer-Oriented writing vs. Reader-Oriented writing 
         Writer-Oriented writing                                   Reader-Oriented writing 
Audience: self Audience: others 
Purpose: personal exploration of ideas Purpose: communication between individuals 
Language: informal Language: primarily formal 
Forms: journals, notes, rough drafts Forms: essays, papers, letters 
As mentioned before, one of the focal characteristics of academic writing genre is its 
objective approach towards the topic. Therefore, it is the reader-oriented writing which fulfils 
this purpose. Yet at the same time in every good academic paper, the writer-oriented writing 
process is also involved, especially during the primary stages, for instance in note-taking and 
in making first drafts. B&R (2003: 18) asserts: “Personal, informal writing serves as an 
important tool for the kind of private exploratory thinking... as well as for the initial thinking 
processes of reader-oriented writing.” 
The other pair of terms referred to in Rienecker et al. (2003: 12-13) quoted paragraph, are the 
two different ways for conveying message, namely: knowledge telling vs. knowledge 
transformation. The next subsection deals with the concept and differences of these two 
methods. 
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2.2.2.2 Knowledge telling vs. knowledge transformation   
As Rienecker et al. (2003: 22-23) discuss, knowledge telling is a simple way for the 
reproduction of the knowledge which has already been produced by others. There is not much 
cognitive activity, or hardly any reflection and feedback involved in the production of this 
type of knowledge. However, the physical act associated with writing is considered as the 
fruit of the cognitive effort that the writer goes through. An essential part of any academic 
paper is the research question. Often fresh students take the production of results equal to 
academic paper. Yet they are just involved in the knowledge telling process. Papers produced 
based on knowledge telling lack research question. 
On the other hand, knowledge transformation is a communication tool with a purpose were 
both cognition and socio-cultural reflection are involved in its production. In knowledge 
transformation, the evaluation and judgmental process are active in order to respond to the 
research question which comes with an academic paper. A paper involving knowledge 
transformation enables students to take part in the scientific culture associated with the 
academic domain. Delineation of a discussed topic is usually part of the knowledge 
transforming process.  
Knowledge transformation is considered as one of the cornerstones of academic writing, due 
to the actual role academic institutions are supposed to play in the societies. In order words, 
they were established to produce new knowledge and not just reproduce what is already 
known. The preparatory academic path starts with knowledge telling and proceeds towards 
knowledge transformation. In Rienecker et al. (2003: 116), Kirsti Lonka quotes Bruner (1973) 
asserting: 
Scientific thinking would be impossible without being able to go beyond „the 
information given‟, that is, to distance oneself with the actual text at hand and to look 
at the phenomenon described in the text or presented by the teacher. This calls for 
integrating new knowledge with previous knowledge, and the skill to differentiate 
between what is said and what is previously known. 
The next subsection deals with the context (i.e. genre) and the text type (i.e. building block of 
genre) where and by which the academic paper is realised.  
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2.2.2.3 Distinction between text types and genres 
According to Lennart Björk in Rienecker et al. (2003: 30-31): 
A useful first step for the students to improve their general language awareness is to 
clarify the distinction between text types on the one hand and genres on the other... 
Text type is a general, inter-disciplinary typology whose main principle of 
categorization is located in the overriding communicative purpose of texts.... Genres 
on the other hand are defined by socio-cultural criteria, i.e., by text-external criteria. 
That is, the criteria are determined from outside the text: “...the characteristics of a 
specific genre are defined by the conventions agreed upon by the writing communities 
within which each genre is used.” (B&R, 1997: 19)  
Genre of a text is made of one or different text type/s. In other words, the genre of a text may 
even consist of only one text type. In a sense, text types are considered as building blocks of 
genres. Hence text type/s is/are the tools by which the genre comes into existence. (B&R, 
2003: 18-19) 
Björk explains (Rienecker et al. 2003: 32) that there are five different text types: description, 
narration, exposition, argumentation and instruction, out of which only argumentation 
concerns academic writing. Argumentation can also be divided into four groups, in order to 
assist the communicative purposes associated with argumentation. These four sub-categories 
are the general text types used in academic genre and expository prose:  
I. Causal analysis. Explaining why things happen in the way they are 
II. Problem solving. Coming with remedies for the discussed problem 
III. Argumentation. To make claims or offering viewpoints about an issue 
IV. Summarising. An abstract version of the text without comment or assessment of the 
content 
According to Paltridge (2004: 87), Hale et al. (1996) study revealed that the common genres 
and text types used by the students in eight universities in the US during their undergraduate 
and graduate studies were: documented essays, summaries, plans/proposals and book reviews. 
The study also showed, students in social sciences and humanities were required to write 
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“exposition and argument type texts and in particular, case and effect, problem-solution, 
classification/enumeration, compare/contrast, and analysis type texts.”  
After having presented the genre and text type with regard to academic paper, it is time to 
elaborate on factors involved in the student‟s choices with regard to academic writing. These 
also comprise the choice for the application of a particular genre and text type.  
  
2.2.2.4 Student’s academic writing decision-making process 
Paltridge (2004: 88) cited Dong (1997: 10) asserting:  
“Academic writing involves learning a new set of rules and learning how to play by 
these rules. Often these rules change from discipline to discipline, and the audience
20
 
and the purpose of writing vary according to each writing context.”  
Paltridge (2004: 88-89) points out the various factors involved in a student‟s academic writing 
decision making process. He lists them as: 
 the purpose for writing 
 the academic and cultural context in which the text is produced in 
 the extent to which the writer is given advice on the positioning and organisation of 
the text (Prior, 1995) 
 the student‟s consideration of the audience of the text (johns, 1997; Casanave, 2004) 
 The discipline in which the student is writing in 
 The values and expectations of the academic community at which the text is aimed 
(Johns, 1997; Newman et al., 2003; Swales, 1990) 
 The relationship between the text and other similar texts 
Paltridge (2004: 89) calls the relationship and the bond existing between the text and its 
context the new rhetoric. The issue of genre, in simple words deals with the fact that, different 
texts could be interpreted in different ways amid the change of the context. Therefore, it is 
important to be able to choose the right genre and consequently the appropriate text type/s for 
that genre with regard to the distinguished academic paper a student intends to write.  
                                                             
20
  The relationship between academic text and its audience and the effect they have on each other will be 
discussed in the next subsection. 
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An important factor in choosing the appropriate genre for an academic text, as it was raised in 
the points mentioned by Paltridge (2004: 88-89), is the audience of that text. The next 
subsection deals with the close tie which must exist between the academic text and its 
intended audience. 
 
2.2.2.5 The relationship between the academic text and its audience  
The relationship between academic text and its audience is of colossal importance when it 
comes to studying the academic writing. Swales and Feak (1994) Academic writing for 
graduate students as quoted by Paltridge (2004: 90) assert: 
... even before students begin to write, they need to consider their audience. They need 
to have an understanding of their audiences‟ expectations and prior knowledge, as 
these will impact upon the content of their writing. If the audience knows more than 
the writer, as is often the case with academic writing, the writer‟s purpose is usually to 
display familiarity and expertise in the particular area, beyond simply reporting on the 
research and scholarship of others. 
The paragraph hints to two of the aforementioned issues, and paves the way for another 
important factor in the academic writing, namely the “Disciplinary Constraints”21. First of all, 
it talks about the relationship between the writer and the audience of a text; the important 
factors that students writing academic text need to consider prior to the writing process and 
the genre which the student shall choose for their text. Second, it talks about the knowledge 
telling and knowledge transformation, the importance for the academic text to be produced 
using knowledge transformation and not solely lean towards the knowledge telling side.  
After having discussed about the differences between genres and text types, parameters 
important in the decision making process of a student with regard to the choice of genre, and 
the relationship and effect of the audience which plays a significant role in shaping of the 
genre, the main characteristics of academic genre will be discussed. 
 
 
                                                             
21  This issue will be dealt with in detail during the following sections. 
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2.2.2.6 The characteristics of academic genre 
The characteristics of academic genre and discourse according to Paltridge (2004: 91-92) are 
the following: 
 Critical thinking (Pennycook (1996a) and Canagarajah (2002a)) 
 Textual borrowing instead of plagiarism (Casanve (2004), Bak and Watts (2001), 
Bloch (2001), Canagarajah (2002a), Currie (1998), Pecorari (2001,2003) 
 Command of the language needed for writing the academic genre 
 The students also need to show awareness of the language patterns comprised of 
language, form and communicative purposes. (Dudley-Evans, 1989) 
 The students‟ view of writing must change from an individualistic activity to a more 
social one (Canagarajah, 2002a). In a way, they must not only consider the text itself, 
but also the social and cultural context which the text is embedded in (Freedman, 
1999; Paltridge, 2004a; Starfield, 2001). In considering the academic genre, one 
needs to go beyond the language and form associated with the text. The horizon 
changes to considering the ways in which academic texts have inserted in the 
communicative activities of the academic community. (Berkenkotter & Huckin, 1995) 
However, the discussion about genre becomes controversial when considering whether, 
according to Paltridge, the genre changes with the change of the audience. The question is 
how can the transition happen from the school where the audience is limited to the teacher or 
another peer, to the university where the audience may change to a wide variety of different 
students and scholars? How can one arrive at clear criteria for the intermediate academic 
genre? How can the pupils follow up the type of genre they learned i.e. the intermediate 
academic genre, during their future studies at the academic level? And the most important 
issue is that, if learning the academic writing genre is supposed to be performed through the 
application of Socio-cultural theory, how can the pupils learn this genre while being at the 
upper-secondary and not in an academic surrounding.  
In continuation of the discussion with regard to the characteristics and also hurdles of 
associating criteria with the academic paper, some other views with regard to academic paper 
will be discussed in the next subsection. 
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2.2.2.7 Different perceived views on academic writing 
Paltridge (2004: 90) talks about two different views on academic writing, one considering 
academic writing as “a singular phenomenon, comprising a set of skills to be acquired and 
problems to be fixed” and the other to see the development22 of academic writing skill through 
socio-cultural “apprenticeship” where the students learn about the “university culture and the 
requirements” associated with it. As Paltridge (2004: 90) cites Johns (1997) and Samraj 
(2004) stating: “there is no such thing as one-size-fits-all academic essay that can be written 
in all areas of study.”23 The academic literacy comprises of a repertoire of different sets of 
cultural, contextual and social requirements which alter in different sets and that students need 
to master through an evolutional development apprenticeship divided into phases.
 24
   
One of the important aspects of academic literacy, which was also touched upon in the 
subsection 2.2.2.6, is the knowledge about the formal recognised way for reciting the sources 
and references. Plagiarism is associated with literacy theft at the academic world. However, it 
must be reiterated in the discussion about plagiarism that, one is not able to draw a line and 
thereby provide a solid and firm definition as to what belongs to each camp. As Canagarajah 
(2002a: 155) is quoted by Paltridge (2004: 91) asserting that: “... all texts are intertexts and 
behind all knowledge lies not physical reality but other texts, followed by other texts”. 
Therefore, it is up to the educational authorities to teach the pupils and students the right ways 
of borrowing
25
 knowledge from other sources.  
In order to review what has been mentioned in the subsection 2.2 about what characterises 
academic writing, it must be asserted that in 2.2.1, typical features associated with the 
academic register have been mentioned. In 2.2.2, it has been tried to delve further into the 
repertoire of the characteristics of academic paper and as a result features such as: knowledge 
transformation, reader oriented writing, differences between text types and genres and the 
decision making process as it applies to the choice of genre and text types in this regard, the 
relationship between academic writing and its audience, characteristics of academic writing 
                                                             
22  My highlighting, referring to the preparatory academic writing path which will be discussed later on in this 
chapter. 
23  In subsection 2.3.2 about research paper, this point is addressed again 
24  This issue will be discussed in the section 2.4 regarding the evolutional wheel processes of academic writing. 
25  My highlighting 
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genre, were touched upon. In the next section, the intermediate academic writing genre and 
the preparatory academic writing path will be discussed further. 
 
2.3 What characterises the intermediate academic paper? 
2.3.1 The intermediate academic paper and the preparatory 
academic writing genre 
In the previous chapter and sections, the intermediate academic paper and the preparatory 
academic writing genre were briefly introduced. In this section, this will be further elaborated 
upon. As was mentioned, this thesis introduces the term preparatory academic writing genre, 
in order to strengthen the intermediate academic writing genre introduced by Sparboe (2008). 
However, it must be reiterated that this thesis does not want to express any dissatisfaction 
with the term „the intermediate academic paper‟ (hereafter also referred to as T.I.A.P.). On the 
contrary, it would like to introduce another term, not to replace T.I.A.P. with, but in order to 
add to its strength, namely the preparatory academic writing genre. Pupils could be introduced 
to the ideal academic genre and then, it could be made clear to them that for the upper-
secondary education, the type of paper which is expected from them to master is the 
intermediate academic paper. It must be emphasised that during one‟s academic studies, one 
will feel the need to improve his or her knowledge about academic writing gradually and 
develop it to reach the standards associated with the ideal academic paper. 
Due to the abovementioned reasons, it could be asserted that the row academic genre 
cultivated in the upper secondary school, and which is expected to “ripen” in higher education 
is called „the intermediate academic writing genre‟. However, for the pupils it might be more 
accurate to use the term „the preparatory academic writing genre‟. By using this term, the 
pupils get the impression that this type of writing genre functions as an interim educational 
genre and it is not separable from the overall goal, namely learning the academic writing 
genre. Thereby, pupils will not get the idea that they are going to learn about two separate 
genres. When the term „intermediate‟ is used for them, they may get the impression about the 
existence of a type of writing genre as if one starting at A shall pass B (i.e. intermediate 
academic genre), in order to reach C (i.e. academic genre). Although this is what happens in 
reality, it may confuse the pupils. However, when the term „preparatory‟ is used, there is no 
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more talk of B as a station type of genre. Instead, it is understood that the person is talking 
about the path which leads the pupils starting at A to reach C. Nevertheless, „the intermediate 
academic paper‟ is associated with the minimum criteria needed for a paper to be qualified as 
an academic paper. In other words, when teachers teach the pupils about the characteristics of 
the intermediate academic paper (i.e. the minimum criteria needed for the academic paper), 
they should use the term preparatory academic writing genre. They should also explain to the 
pupils that this genre functions as a path, leading them towards the academic paper.  
Therefore, when teachers in upper secondary school academic writing instruction use the term 
preparatory academic genre, then pupils will perceive the existence of a type of coherence 
between these two educational institutions. Hopefully, pupils will consider the academic 
writing genre as one entity, stretching from upper-secondary and way through the academic 
studies. Furthermore, they will also see room for improvements and additions of criteria to the 
list of the criteria associated with T.I.A.P. In simpler terms, the academic paper is the final 
destination for the preparatory academic writing genre. 
To sum up the issue concerning T.I.A.P. and the preparatory academic writing genre, it must 
be said that: the basic criteria which the pupils need to learn in order to start their academic 
studies concerning writing academic papers, are the criteria designated as comprising T.I.A.P. 
Yet in the minds of the pupils this should not be perceived as a different genre. It should be 
portrayed as a path, the first steps to the mastery of the actual academic paper. For instance, 
pupils can start with learning the objectivity present in the academic texts, as it was mentioned 
in subsection 2.2.1, under the typical features associated with the academic register. The 
objective approach is also perceived to be the hallmark of academic writing. 
 
2.3.2 Characteristics of the intermediate academic paper 
As it was mentioned at the end of the subsection 2.2.2.6, the issue of teaching the academic 
genre to pupils is controversial due to the upper-secondary level not being an academic 
environment in which they can properly learn and apply the characteristics of academic 
writing. In subsection 2.2.2.7, Paltridge (2004: 90) cites Johns (1997) and Samraj (2004) 
asserting that: “there is no such thing as one-size-fits-all academic essay that can be written in 
all areas of study”. Based on the above-mentioned points, it is clear that developing criteria 
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for the intermediate academic paper will not be a simple undertaking. On the other hand, in 
this thesis the attempt is made to portray scaffolding for the prioritization of the 
characteristics of this genre by scholars.  
As has been mentioned, the term intermediate academic writing was introduced by Sparboe 
(2008). However, this introduction was based on common sense.  Sparboe (2008: 13) asserts 
that: “... it would not be fair to expect that pupils who just finished upper secondary are able 
to write the more advanced form of academic papers that is found in higher education”. As a 
result, the choice for prioritization of the criteria associated with the intermediate academic 
paper was also made by Sparboe (2008) himself. In this thesis an attempt has been made to 
define the characteristics of the intermediate academic paper based on the view of a number 
of well known scholars in this field. According to Rienecker et al. quoted paragraph (2003: 
12-13) in the subsection 2.2.2, it is the selection of the criteria which is “a controversial issue, 
an issue of the greatest importance for any teacher of academic writing to resolve”. Still, as 
was mentioned in the subsection 2.3.1, the teachers can start with teaching the pupils about 
writing objectively. Referring back to Rienecker et al. (2003: 12-13) quoted paragraph in 
subsection 2.2.2, the two criteria which the scholars agree upon and consider essential with 
regard to academic writing are the reader oriented writing and knowledge transformation 
typical of the academic papers. Therefore, it could be asserted that these two criteria, together 
with the objective approach in a paper must be included in any list for the criteria associated 
with the intermediate academic paper. 
 
2.3.3 The Academic Research Paper, Is it equal to the 
intermediate academic paper? 
B&R (2003: 221- 224) raise the issue that students prior to or while starting their studies at 
the academic level should be prepared to write research papers, meaning that the students are 
expected to bring over the knowledge needed to construct research papers from their upper-
secondary education. At the same time it is mentioned that this paper is subject to 
improvements throughout one‟s academic studies. Furthermore it is also mentioned by B&R 
(2003: 223) that this paper has some preliminary versions, and can be improved by the 
application of some more characteristics associated with this paper.  
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The current subsection is devoted to finding out whether the research paper is the same as the 
intermediate academic paper? Next, if the answer is positive, then what the characteristics of 
this paper are. For this purpose the main reasoning behind the introduction of the intermediate 
academic paper is reviewed once again. The intermediate academic paper fulfils the gap 
pupils may face amid entering the university when it comes to writing academic papers, and it 
comprises the minimum criteria an academic paper is ought to possess in order to be qualified 
as an academic paper. Regarding the research paper B&R (2003: 221) assert that: “Writing 
your first
26
 academic research paper will be a new and challenging experience for you as it 
includes many more aspects of writing than you have experienced at upper-secondary 
school.” This shows that B&R are referring to the new students experiencing writing their 
first paper at their higher education. For this reason, it suits our purpose to look in detail at the 
characteristics mentioned by B&R about this type of paper. The research process involved in 
making such a paper is listed by B&R (2003: 221) as: “exploring”, “reading”, “learning”, 
“reflecting”, “displaying”, “informing”, “persuading” and “critical thinking”. The list 
continuous with learning methods applicable in thinking and writing considering a specific 
subject; learning about selecting and choosing appropriate resources concerning the subject of 
research; relating the already existing knowledge about the studied subject with one‟s 
research results and the feedback received by peer review.  
These above mentioned criteria together with the three criteria mentioned at the end of 
subsection 2.3.2, could be considered as the criteria for the intermediate academic paper.  
They can be listed as: 
 The approach and the tone in the paper must be objective.  
 The writing must be reader-oriented based, where the pupils show awareness and 
consideration of the selected group(s) of reader(s) who are going to read the text. The 
command of the language and tone need to be observed in writing, by which the 
language and tone must lean towards formal language and tone. In other words the 
formalities attached to the academic and scientific register e.g. using rhetorical 
functions, the right text type(s) and style must be applied in writing. (Rienecker et 
al.,2003: 12-13) 
 Knowledge transformation must be applied in the text and in order to obtain this goal, 
the research process mentioned in the above paragraph by B&R (2003: 221) must be 
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used where the pupils are required to: to explore sources in order to chose the relevant 
ones, read relevant sources, learn the subject material, reflect, display and discuss their 
acquired knowledge, inform and try to persuade their reader, and apply critical 
thinking with regard to their text. (Rienecker et al.,2003: 12-13) 
 The formal recognized way for citing the sources and references must be applied to 
avoid plagiarism. (B&R,2003: 221) 
 The cohesion in the text itself and the coherence between the already existing 
knowledge about the studied subject with one‟s research results and the feedback 
received by peer review must be observed. (B&R, 2003: 221) 
Now the formal features designated to research papers (i.e. intermediate academic paper) will 
be discussed in the following subsection.  
  
2.3.4 The formal features designated to the intermediate academic 
paper followed by more advanced features of the academic paper 
B&R (2003: 223) explains that the features of the research paper (i.e. the intermediate 
academic paper) could be enhanced by the addition of some other features, in order to make it 
more advanced and applicable for further studies at the higher education. As it was stated, the 
intermediate academic paper comprises of the minimum criteria needed for a paper to fall into 
the category of academic paper. Furthermore, by inserting some more features into the 
intermediate academic paper, the students approach the ideal academic paper.  Now, these 
features will be listed and those of them which are marked by an asterisk (*) belong to the 
more advanced group (i.e. ideal academic paper). The features were taken from B&R (2003: 
223-251) 
 The title page  
o Informative 
o Providing a clear indication of the topic & content 
o Sharing with the reader the approach the writer has chosen and the principle of 
organisation which has been adopted 
o Addition of subtitles, to address the compare and contrast approach 
o The avoidance of empty phrases   
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 (*) Table of contents  
o Applied for longer papers with several main sections and subdivisions 
o Indicating the hierarchical structure of argumentation 
o It could comprise of more general headings e.g. Introduction, Method, Results 
and Discussion. At the same time it could engage the audience more and 
comprise of headings and subheadings. 
 (*) Abstract: A short summary of the paper, not containing more than 200 words. 
They have a specific communicative aim, indicating the most important aspects of the 
paper with regard to the purpose, method, results and conclusion. They convey the 
following message to the reader as to what extent the paper is relevant for them.  
 (*) keywords: The section about the keywords is usually added to facilitate reader‟s 
work concerning the scope of the paper. The writer must be selective when it comes to 
keywords, choosing only those which clearly play a defining role about the paper. 
 Footnotes and Endnotes: the short notes where usually come at the end of the page, 
or at the end of the chapter, or at the end of the paper. Footnotes are defined as 
important points which the reader must pay attention to. However the flow of the 
paper should not be interrupted by them. For this reason, they are not placed in the 
body of the text.  
 The introduction  
o Awakening interest: containing a controversial thought provoking element to 
raise the interest of the reader 
o Orienting the reader: Sharing some background information and a forecast of 
the paper‟s content 
o Introducing the thesis statement: The controlling idea or that what the paper 
actually claims 
o (*) Giving the purpose of the paper: Used when the need was felt about 
providing more clarification about the intentions behind writing of the paper 
and conducting of the research. 
 The argumentation (considered as the body and the core of the paper)  
o Consisting of relevant arguments about further enhancement of one‟s thesis 
statement.  
o Structure of the argumentation: 
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 Considering the paper as the communication process between the writer 
and the reader 
  The flow of the argumentation shall be from general to specific 
 Avoiding incoherency in the sentence and paragraph level 
 The quotations must be intact and documented 
o Method: the way the paper is organised 
o Discussion: A short review about the way the research was conducted, 
discussion about the results and the future researches which could be 
conducted in this field 
 Conclusion. New material and claims shall not be placed in conclusion. Conclusion is 
defined as the essence and summary of the points and claims raised in the course of 
the paper or chapter. It must contain elements indicating the closer of the paper or the 
chapter.  
 References:  
o B&R (2003: 250) introduces MLA Handbook for Writers of Research Papers 
(1999 edition) as the most widely used guide for literary studies‟ style. 
o B&R also provides some of the main points concerning the reference list 
 The title of the books shall either be italicized or underlined 
 Article titles in a collection of papers or in periodicals shall be in 
quotation marks 
 Title of the collection of papers must be italicized  
 (*) Appendix: Usually applies to the research which certain types of activities are 
included in the paper. For instance experiments and field work. Some of these 
activities and material are essential for the research, but do not play a significant role 
in the main argument usually due to all the unnecessary details which comes with 
them. On the other hand they must be included for the expert readers of that paper in 
order to shed light on the details associated with the way for instance the experiment 
or the mathematical calculation is conducted. 
 (*) Acknowledgements: One also shows his or her gratitude towards all the people 
who assisted him during the research, especially his or her supervisor. There are also 
usually financial sponsors for the MA and MSc theses. Hereby one can acknowledge 
the financial support which he or she received to carry out the research.  
     English academic writing in Norwegian upper-secondary school 
 
ALI NOGHREHKAR SHIRAZI                                                             35 
 
Another important issue concerning the structure of the academic paper which is touched 
upon by both B&R (2003: 251) and Coffin et al. (2003: 24), is the issue of metadiscourse and 
signposting. The coherence of the text is dependent upon the implementation of certain 
rhetorical elements to guide the reader throughout the text. These elements help the reader to 
have control over the things which are happening inside the text itself. This issue becomes 
critical especially in long texts where the reader may easily lose track, as the present chapter 
is an example of. 
 
2.4 Depicting the evolution of the academic paper by using 
process wheels   
In this section, the evolution of the academic paper will be portrayed in terms of wheel 
processes. For this purpose, three wheel processes have been applied. Jeremy Harmer 
suggests a wheel process for writing, where writers go both ways around the circumference 
and across the spokes. (Harmer, 2007: 326) This is to be considered as the preliminary stages 
in the intermediate academic path.  Harmer‟s wheel suits and responds to writing for the 
primary stages of the intermediate academic papers. In other words, when the pupils are in the 
beginning of the preparatory academic paper‟s path, they can find Harmer‟s wheel process for 
writing useful.  
 
                             
 Diagram 1: Reproduced from Harmer (2007: 326) 
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Yet when they proceed in learning about the academic writing paper, they become engaged in 
the B&R‟s wheel process (B&R, 2003: 242).                     
 
 
Diagram 2: Reproduced from B&R (2003: 242) 
This wheel process could be perceived as the preparatory path and the place where the actual 
evolution takes place. Through this wheel process the pupils are taken and brought to the 
actual academic paper. There (i.e. the final stages in the preparatory academic path), the 
pupils or better said the students
27
 will be engaged in the last phase of this path and will start 
applying Coffin et al. wheel process. 
                                                             
27  This stage will be learned during one‟s higher education and it is more advanced than the intermediate 
academic paper 
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Diagram 3: Reproduced from Coffin et al. (2003: 34) 
Regarding the issue of tone in the interpersonal communication and mentioned in diagram 2, 
it must be once more emphasised that the person shall behold as objective as it is possible. 
B&R (2003: 240) emphasises on the avoidance of emotional outburst, polemics and irony in 
the tone of writing.  
To assist the students in choosing the right genre and to benefit from peer/tutor review as it is 
mentioned in diagram 3, the following advice is given by Casanave (2002: xiii-xiv), as quoted 
by Paltridge (2004: 89):  
Do not write in isolation but within networks of more and less powerfully situated 
colleagues and community members.... They
28
 learn to forge alliances with those 
community members with whom they share values or whom they perceive will benefit 
them in some way and to resist when accommodating does not suit them. 
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Back to our diagrams, if one considers the differences between the Harmer‟s Process Wheel 
compared to Coffin‟s et al., one understands that in Harmer‟s Wheel, three key process stops 
are absent, namely „reflection‟, „peer/tutor review‟ and „additional research or idea 
generation‟. In each of these three, one can find the presence of knowledge transformation 
and other aspects concerning the academic paper. These three diagrams show the evolution of 
the academic writing. In a way they show the beginning, progression and end of the 
preparatory academic writing path with the end destination being the ideal academic article.  
2.5 Summary & last minute word  
In this chapter, I have tried to give an overview of the importance of writing and the role it 
performs in the current society. The focus point of the chapter is on the academic writing, its 
existence and the criteria associated with it. Some focal distinctions were made between 
reader oriented writing and writer oriented writing, between knowledge telling and knowledge 
transformation and the distinction between text types and genres, due to the vital role they 
play with regard to academic writing. Furthermore, in the course of the chapter the 
characteristics of the academic writing genre have been mentioned.  
Later on, in the chapter, the preparatory academic path was introduced in order to reduce the 
problems and confusion of the pupils regarding the intermediate academic writing genre. It 
has been tried to introduce a list of criteria associated with the intermediate academic paper, 
based on the views of some of the prominent scholars in this subject. Formal features of 
academic paper, as well as features of the intermediate academic paper have alsobeen 
introduced. Towards the end of the chapter, it has been tried to portray the academic paper‟s 
evolution by applying process wheels.  
The issue of academic genre was raised as a complicated issue regarding the academic writing 
and consequently, the questions that if learning about a specific genre entails learning it in the 
context of that genre through socio-cultural interaction, then, how can the pupils before 
starting their higher education learn about the academic genre? How can they gain a proper 
understanding about their future academic audience when they are still at the upper-secondary 
level? What happens with the peer/tutor feedback? All these issues hint towards the fact that 
the situation and the case of the academic writing in upper-secondary, is far from being 
closed. In chapter eight, explanations with regard to these above mentioned questions have 
been provided. 
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3.0 Method  
In this chapter, I try to present a methodological overview of the formation and construct of 
this thesis. The content of the chapter works as supplementary information to what has 
already been mentioned in sections 1.1 and 1.3. I will try to provide reasons concerning the 
way the thesis introduces the problem of academic writing, defines academic writing and the 
sources which have been used to investigate the status of academic writing in the upper-
secondary school.  
In the period I conducted research on the issue of academic writing in the upper-secondary 
school, I came to believe in the existence of a path with regard to the development of 
academic writing. In this thesis, my efforts revolve around uncovering this path, proving its 
existence and unveil its roadmap throughout LK06 and the Advanced English (i.e. VG2 and 
VG3) textbooks. As it has been mentioned in the course of the thesis, the starting point for 
this path is not clear. But it could be asserted that it starts somewhere in the primary school 
where pupils learn to produce texts in English language. However, the end destination for this 
path is the ideal academic paper, constructed during one‟s academic studies. An important 
factor which I tried to implement in the course of this thesis, and resulted in mounting 
problems on my side, was trying to keep my approach as objective as it is possible. My 
efforts, therefore, focused on examining the issue of academic writing, its characteristics and 
the status of teaching academic writing in the upper-secondary from different perspectives. As 
mentioned, my goal has been to live up to Robsons‟ (2002: 228) criteria of a well constructed 
and conducted study, which provides: “an accurate and unbiased29 assessment of whatever it 
is that is being measured
30”.  
The thesis consists of three major parts: a theoretical part, a practical part and analysis of the 
data which has been collected in the two previous parts.  These are compared, contrasted and 
a conclusion drawn based on them in the last chapter. In the following, each of these parts will 
be discussed in further detail. 
 
 
                                                             
29 My highlighting 
30 My highlighting 
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3.1 Theoretical part 
As its title suggests, this part of the paper deals primarily with the theoretical chapters and 
issues regarding the academic paper. The chapters which come under this category are chapter 
one and two. 
3.1.1 Introduction; The problem students face during their higher 
education concerning the academic article 
In the introduction, I tried to outline the rationale behind writing of this thesis. These reasons 
varied from personal difficulties I experienced during my academic studies, to the views of 
scholars and language editors in this regard. I tried to find previous studies on the existence 
and difficulties which the Norwegian students face regarding the academic writing in English. 
Then, after proving the existence of a problem concerning academic writing, I tried to find out 
whether this is a problem and difficulty among the second language learners only, or whether 
is it a problem and difficulty which even native speakers of English face in higher education. 
After showing that the native speakers of English are also struggling with the issue of 
academic writing, I tried to find out what kind of solution there exists for this problem. As I 
quoted Coffin et al. (2003: 6-7), the solution which the US and UK came to as a remedy for 
this problem, was compulsory academic writing courses. Therefore, in the introduction and as 
will be shown in the conclusion chapter, I tried to promote the idea of making the academic 
writing an obligatory course for both the pupils of upper-secondary and for students during 
their higher education. By this, I tried to give the academic paper and overarching effect, 
extending from the upper-secondary, way through the academic studies. This paved the way 
for the introduction of the thesis‟ research statement. However, as it has been shown in the 
thesis, pupils are preparing to a satisfactory level and are being equipped with the necessary 
knowledge to write intermediate academic articles during their upper-secondary studies.  
 
3.1.2 Academic writing  
In chapter two, I tried to provide a comprehensive definition for academic papers by 
introducing the characteristics and criteria associated with this type of articles. Chapter two is 
the main pillar on which the foundation of the research conducted in the thesis is built. After 
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consulting my supervisor and searching for books and articles about academic writing, I came 
up with a handful of solid sources in this regard.  
In this chapter, my efforts were mostly focused on defining the academic article by drawing 
on its main criteria. These criteria were all extracted from reliable sources produced by well 
known scholars in this subject. I also needed to come up with a list of criteria for the 
intermediate academic paper in order to use it as an analytic tool when investigating the 
curriculum, textbooks and the examinations
31
. However, after a conclusive research on the 
issue of academic writing, the academic research paper introduced by B&R (2003: 221- 224) 
was found identical and similar to the intermediate academic paper, in terms of the task and 
role it performs. A list of criteria based on the characteristics of the research paper mentioned 
by B&R (2003: 221- 224), plus a quoted paragraph by Rienecker et al. (2003: 12-13) were 
presented as the characteristics of the intermediate academic article. 
 
3.2 Practical part 
This part comprises chapter four: the Knowledge Promotion curriculum (LK06), chapter five: 
the textbooks, chapter six: VG3 English examinations and chapter seven:  English VG3 
teachers and new students. When examining these documents, I as mentioned above, used the 
academic article and the intermediate academic paper criteria listed in 2.3.3, as a tool for 
investigate what these sources reveal about views on academic writing. A point which was 
also raised in chapter one with this regard is that, as the quoted sentences by Taylor (2007: 
16) suggested, all the students at the academic level, especially those at the higher levels of 
academic studies in Norway, need to be able to master writing academic papers in English. 
Therefore, this thesis covers both the variants of English courses taught at the VG3 level i.e. 
the English Literature and Culture and English Social Studies variant.  
 
3.2.1 The Knowledge Promotion curriculum (LK06) 
Chapter four is devoted to the Knowledge Promotion curriculum (i.e. LK06) with regard to 
academic writing. This chapter is one of the cornerstones of this thesis. The significance of 
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the curriculum is due to the focal role it plays with regard to the creation of textbooks, 
examinations and teaching instructions. LK06, especially its subject curricula part are the 
inspirational source used by the textbook writers, examination writers and teachers planning 
their teaching sessions.  
In chapter four, the term curriculum was defined and then the general differences between 
LK06 and its predecessor curricula, namely R94 and LK97 were outlined based on the articles 
written by Rolf Mikkelsen (2007) and Elisabeth Braathu Ibsen (2007). LK06 consists of three 
major parts: the Core Curriculum, the Quality Framework and the subject curricula or syllabi. 
All these parts of the LK06 have been scrutinised chronologically with regard to the academic 
writing or the criteria of the intermediate academic paper listed in subsection 2.3.3. The 
reason for a chronological scrutiny was due to the existence of a preparatory academic writing 
path throughout the different parts of LK06 and developed throughout the different syllabi for 
English language courses in LK06.  
In the scrutiny, one of the hurdles I faced was finding the English version of LK06. The 
difficulty was due to the fact that LK06 is shred into many pieces and spread in different parts 
of the UDIR.NO website
32
.  Another problem, with regard to the scrutiny was due to the 
absence of the term academic writing in the text of LK06. Therefore, I had to resort to 
interpretation of the LK06‟s text in order to find terms and phrases which could be traced 
back to academic writing or the criteria of the intermediate academic paper.  
 
3.2.2 Textbooks 
Chapter five comprises the analysis of six textbooks, one belonging to the VG2 level, 
International English, two belonging to VG3, English Literature and Culture variant and three 
belonging to VG3, English for Social Studies variant. The same method of scrutiny applied 
for LK06 was applied with regard to academic writing for these books. The books (for three 
of them, their websites were also included) were scrutinised, for the mention of academic 
writing and the criteria of the intermediate academic article. It must be mentioned, that the 
books analysed comprise one out of the two textbooks available in the market for VG2, 
International English and all of the available textbooks for VG3, English for Social Studies 
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variant and English Literature and Culture variant. The reason for including the VG2, 
International English textbook in the scrutiny was, if possible, to trace the existence of a 
development path with regard to academic writing between the textbooks of VG2 and VG3 
levels, which is another proof for the existence of the same line of development in LK06. 
Although I would have been interested in analysing all available Vg2 textbooks as well, this 
was not possible within the scope of this thesis. 
  
3.2.3 The examinations 
As it has been explained in chapter one, due to the implementation of LK06 in Norwegian 
upper-secondary education system in 2006, the only VG3 exams available were the ones from 
the year 2009. Therefore, two exams and their answer guidelines
33
 for English VG3, dating 
back to 22.05.2009, one from the English Literature and Culture variant and the other from 
English for Social Studies variant were examined. The importance of these examinations was 
due to the fact that they were carried out at the end of the VG3 level and thereby, end of the 
upper-secondary school. Especial attention was paid to tasks demanding the writing of essays, 
and to compare and contrast the essay criteria on the answer guidelines of the exams with the 
criteria of the intermediate academic article. The chapter‟s role increased by drawing on the 
washback effect in the course of the chapter and the role it plays with regard to teaching. As it 
will be mentioned in chapter four, National examinations work as control and inspection 
agents and can play a significant role equal to the curriculum itself when it comes to 
conveying the expectations and demands of the educational authorities to the teachers, schools 
and even to the text book writers. In a similar way, the results obtained by the pupils in the 
exams also affect the teaching, examinations and in the long run the textbooks and the 
curriculum. The effect it has on teaching, in particular, is called the washback effect.  
 
3.2.4 Teachers and new students 
3.2.4.1 Survey for teachers 
As this thesis aimed to conduct a mixed methods study of the status of academic writing in 
upper-secondary schools in Norway, especial attention has been paid to choosing the sample. 
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The most difficult choice was finding teachers for interviews. I personally interviewed two 
teachers in Oslo who were acquaintances of mine. Unfortunately, during our pilot interviews, 
I had to spend time conveying to them what I meant by Academic writing, and then they had 
to think on the questions and come up with answers which did not seem precise enough. 
Therefore, in order to provide the teachers enough time to think and elaborate their answers 
on the issue of academic writing, as well as to add to the variety of the geographical location 
of the schools, and present the views of the teachers verbatim, an e-mail survey using open-
ended questions was chosen for the enquiry.  
 
In doing so, a list of open ended questions with regard to the teachers and the teaching of 
academic writing status was prepared and sent as an e-mail to all the upper-secondary schools 
in Norway
34
. In order to refresh the memory of the teachers with regard to academic writing, 
chapter two of this thesis was attached to the e-mails. Although the e-mails were sent to the 
schools, it was addressed to the English teacher‟s of VG3 level in the subject area of the e-
mail. Within three days, 9 schools asserted that they do not teach the English VG3 grade in 
their school. After one week, 7 teachers responded to the questionnaire. Due to the low reply 
rate, the same e-mail was sent again to all the schools. Thereafter, one more teacher 
participated and responded to the questions. However, it must be mentioned that, although the 
e-mail made clear that the enquiry will be anonymous, one teacher had problems in that 
regard. Due to the constraints with regard to the length of the thesis and the overlapping form 
of most of the teachers‟ answers to the questions in the survey, and in particular the very 
limited sample and low replay rate, I decided to present the answers given by four teachers. 
Their choice was based on the variety of the geographical location of their schools and the 
relevancy and discrepancy of their answers. Their views are presented in chapter seven.  
 
With regard to choosing the questions in the survey I must assert the following points. Robson 
(2002: 231) states: “If the questions in a survey are incomprehensible or ambiguous, the 
exercise is obviously a waste of time”. After experiencing the problems with regard to 
conveying what is meant by academic writing in the pilot interviews I carried out with two 
teachers, I therefore decided to attach chapter two of this thesis to the e-mail survey, in order 
to refresh the memory of the teachers regarding the academic writing. Regarding the 
questions in an interview, Robson (2002: 278) states: 
                                                             
34  More than 400 schools 
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Interviewers have their shopping list of topics and want to get responses to them, but   
they have considerable freedom in the sequencing of questions, in their exact 
wording, and in the amount of time and attention given to different topics. 
 
The general line of the questions in the schema develops from general to specific. I found the 
question: “Do you prefer the inclusion of the term academic writing paper in the syllabi”, 
biased and leading, and therefore avoided its addition to the list. The tricky questions were 
intentionally placed at the end of the list in order to first familiarise the teachers with the 
context of the survey and then present the questions which demand especial attention.   
 
3.2.4.2 Semi-structured interviews with new students 
I received the opportunity during a course held at the UIO
35
 about academic writing to 
interview 9 new students, graduated in spring 2009 from upper-secondary school and started 
the following autumn at the Faculty for Humanities at the UIO. Due to the time restraints, I 
could only ask two questions regarding the academic paper knowledge from these students.  
 
 
3.3 Analysis of the data and conclusion 
In this part of the thesis, first, the data collected from the scrutiny of the chapters with regard 
to the LK06, textbooks, examinations, teachers‟ surveys and new students‟ interviews was 
analysed. Then, I tried to align the data extracted from them to one another with the intention 
that a conclusion with regard to the status of academic writing in the upper-secondary school 
could be drawn. In the conclusion chapter, two sections were allocated to further research and 
looking ahead. Under further research, the drawbacks and shortcomings of this thesis, as well 
as, factors which could be taken into consideration for a future research on this subject, were 
briefly mentioned. Looking ahead section is mainly devoted to ways for improving the 
teaching of the academic writing in general sense and all the levels.   
 
 
                                                             
35  University of Oslo 
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3.4 Validity, generalisability and reliability 
As I pointed out in the beginning of this chapter, I attempted an as objective approach in the 
analyses performed in this thesis as possible, with the aim to add to the trustworthiness of the 
findings. In relation to this, Robson (2002: 93) introduces validity and generalisability as 
central concepts in this connection. Robson (2002: 93) defines “validity” along the following 
line: “Validity is concerned with whether the findings are really about what they appear to be 
about.”  I tried to consider the validity caveat in relation to the criteria for the intermediate 
academic article I used as a means of analysing LK06, the English textbooks and 
examinations and would argue for their validity on the basis of the theoretical studies they 
draw upon. 
The survey of teachers was more problematic, due to the low reply rate and possible selection 
factors among the few respondents who answered.  In relation to the hurdles in this regard, it 
could be stated that normally the teachers who feel safest will participate in such a survey, and 
they would also be inclined to provide “politically correct” answers to the survey‟s questions. 
However, as will be shown in chapter seven, some of the teachers also criticised the LK06‟s 
decision to cut the teaching hours and stated that due to this, they do not have time to properly 
practice academic writing with their pupils. Also to the question regarding the status of their 
pupil‟s preparation in relation to academic writing, the responses varied. But the low turnout 
of the participants in the survey detracts from the validity of this survey. The low turnout 
could not be considered as any evidence for the lack of academic writing practice in the 
schools, since one teacher contacted me and complained that due to the amount of time he has 
to spend in responding to the survey‟s question, he declined from doing so. As mentioned 
above, I therefore decided to present the views of only four of the participants in further 
detail. 
The other concept which must be seen in this connection is generalisability or transferability. 
According to Robson (2002: 93), “generalisability refers to the extent to which the findings of 
the enquiry are more generally applicable outside the specifics of the situation studied.” In 
relation to this my surveys of the teachers and students are not by any means be generalisable 
to the whole country. On the other hand, my scrutiny of the spring 2009 examinations and all 
the available English Vg3 textbooks add to the generalisability and validity of this part of the 
thesis.   
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The last concept which must be addressed in relation to validity and generalisability is the 
reliability factor, meaning “the consistency or stability of a measure; for example, if it were to 
be repeated, would the same result be obtained?” (Robson, 2002: 93). In this regard, the 
criteria associated with the intermediate academic writing and the enquiries of the LK06, 
textbooks and examinations would hopefully remain intact. Robson (2002: 231) about the 
reliability of a survey mentions: “Reliability is more straightforward. By presenting all 
respondents with the same standardised questions, carefully worded after piloting, it is 
possible to obtain high reliability of response.” In defining the term “standardised questions”, 
Robson (2002: 234) mentions: “Surveys work best with standardised questions where it is 
possible to be confident that the questions mean the same thing to different respondents”. The 
reason behind choosing an e-mail survey, as it will be addressed in chapter seven, was the 
pilot interviews I carried out with two English VG3 teachers. The same questions were also 
provided to both the teachers and the new students in the e-mail surveys and semi-structured 
interviews. In this way I also hope that in relation to the teachers‟ and new students‟, there is a 
reasonable level of reliability. 
 
3.5 Summary 
The chapter accounts for the research methods used in the thesis. The content of the chapter 
envisages the way data collection has been performed. It provides insight with regard to the 
qualitative design and the purposive methods applied throughout the thesis. On the other 
hand, it touches upon some of the drawbacks and possible shortcomings regarding the 
scrutiny conducted, which tie my hands to some extent from drawing a generalisable 
conclusion.  Due to the low figure of the participants in the survey, the external validity of the 
survey is somewhat shaky and due to the reasons provided, the internal consistency of the 
respondents with regard to practicing academic writing with their pupils‟, also does not 
provide a solid foundation to build upon.  
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4.0 The Knowledge Promotion Curriculum (LK06) 
and academic writing 
In this chapter, the Knowledge Promotion Curriculum (i.e. the new curriculum put into force 
in 2006 for the Norwegian schools) will be discussed with regard to English academic 
writing. Rolf Mikkelsen‟s article “Læreplaner og Kunnskapsløftet 2006 (K06)”36 and 
Elisabeth Braathu Ibsen‟s article “Engelsk – et internasjonalt kommunikasjonsspråk for 
alle”37 from Lektor –adjunkt – lærer (2007) 38 hereafter referred to as (L–A–L), a collection of 
articles made by Rolf Mikkelsen and Henrik Fladmoe are used as additional sources on 
LK06
39
. The LK06 and its subject curricula for English are to be examined with regard to 
their requirements in relation to academic writing. The textbooks, examinations, teacher‟s 
lessons and school policies are all, to varying degrees, designed to fulfil the demands and 
requirements mentioned in LK06. Therefore, after having defined what is meant by academic 
writing, the criteria and characteristics of papers written with the application of this genre in 
chapter two, it will be examined for references to academic writing or terms and phrases 
which refer to the criteria of the intermediate academic paper outlined in subsection 2.3.3, in 
LK06. The term “intermediate academic paper” was a term introduced by Sparboe (2008). 
This also applies to the term “preparatory academic writing”, which is introduced for the first 
time in this thesis. These descriptions are used as a tool when scrutinising the three major 
parts of LK06, namely the Core Curriculum, the Quality Framework and the English subject 
curricula.  
 
4.1 What is a curriculum? 
A curriculum is defined as a guiding device for the teachers, created by the educational 
authorities to project their expectations when it comes to pupil‟s education. An important 
distinction which must be made is between “curriculum” and “subject curriculum”. A 
                                                             
36  ”The curricula and Knowledge Promotion 2006 (K06)” my translation 
37  ”English – an international communication language for everyone” My translation 
38  ”Upper-secondary teacher with a Master degree in the subject being taught –upper-secondary teacher with a 
bachelor in the subject being taught – teacher” My translation  
39  Læreplanverket for Kunnskapsløftet (2006) 
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curriculum applies to the general education conducted in its target level/s
40
. However, a 
subject curriculum is the curriculum applied to a specific subject and is for a specific 
educational level. Bø & Helle (2002) as cited by Mikkelsen (L-A-L, 2007: 68), divide the 
curriculum into four major levels: “society level, organisational level, class level and 
individual level”41. According to them, the LK06 belongs to the society level. On the other 
hand, the curricula of the organisational level are the local plans made by the school owners, 
an individual school or a group of teachers. Knowledge Promotion (i.e. LK06) requires that, 
curricula are interpreted and formulated in accordance with the objectives of the 
organisational level. Still, the assessment criteria shall be made in the class level or teacher‟s 
groups.
42
  
Goodlad (1979) as cited by Mikkelsen (L-A-L, 2007: 68) divides the levels of a curriculum 
into five levels, the:  “idea curriculum, the formal curriculum, the perceived curriculum, the 
operated curriculum and the experienced curriculum”.43 According to Mikkelsen (L-A-L, 
2007: 68), what the teachers can read in LK06 is the formal curriculum, which is in turn based 
on the overall ideas about the role schools shall play in society, namely the idea curriculum. 
The last three levels belong to the schools and teaching itself. There, the teachers interpret the 
curriculum, by which they set out in life as teaching, combined with learning, where teachers 
gather experiences together with the pupils. According to Mikkelsen (L-A-L, 2007: 68), 
teachers‟ and pupils‟ involvement in the curriculum is based on the 1990s focus point, in 
which the concept of learning became the central framework for the new curriculum. In 
addition to this, the curriculum was made a legally binding document where the schools, 
teachers, pupils and their parents were obliged to follow. In chapter seven, which focuses on 
teachers, the issue of teachers‟ involvement in the different aspects regarding the curriculum 
will be discussed further.  
Another important and relevant issue to this thesis, also raised in Mikkelsen‟s article (L-A-L, 
2007: 70), is the issue about the hidden curricula. National examinations work as control and 
inspection agents and can play a significant role equal to the curriculum itself when it comes 
to conveying the expectations and demands of the educational authorities to the teachers, 
schools and even to the textbook writers. They are called the hidden curricula. This issue will 
                                                             
40  The plural form of „level‟ is used here as it applies to the pervious curriculum, where the upper-secondary‟s 
curriculum was called R94 and came three years earlier than LK97 which was the curriculum for primary and 
lower-secondary education.   
41
  My translation 
42  A full section is devoted to „assessment‟ and the „washback‟ effect in chapter six.  
43  My translation  
     English academic writing in Norwegian upper-secondary school 
 
ALI NOGHREHKAR SHIRAZI                                                             50 
 
be discussed further in chapter six of this thesis as it deals with the examinations and their role 
in teaching of the academic writing. In the following, the implications that the curricula have 
for teaching will be discussed.  
 
4.2 The way curricula affect teaching 
In a way, the first to interpret the Core Curriculum, the Quality Reform and the subject 
curricula of LK06 are the authors of textbooks, who attempt to implement these in the 
textbooks. At the same time, the teachers try to accommodate their teaching sessions to the 
demands of the Core Curriculum and the Quality Reform. However, the biggest impact on the 
teaching sessions comes from the subject curriculum or syllabus of the taught subject. The last 
effect of the curricula could be observed in the examinations, which reflect the demands of 
the curricula, and can function as a form of hidden curricula. According to Mikkelsen (L-A-L, 
2007: 80), the authors of textbooks in different subjects, first, interpret the curriculum and 
then, select the material and the way they will work with regard to basic skills
44
. On the other 
hand, squeezing the broad and ambitious requirements of LK06 into a book is a difficult task. 
The issue of the implementation of the demands of LK06 into the textbooks will be raised 
again in chapter five and eight of this dissertation. 
Now, some of the differences of LK06 compared to its predecessor curricula (R94 & L97), 
will be briefly touched upon. These differences also point to the reason for the creation of 
LK06.  
 
4.3 General differences between LK06 and its predecessor 
(R94 & L97) curricula 
The differences between R94 and LK06, which are important and relevant to this thesis 
according to Mikkelsen (L-A-L, 2007: 78) are: 
                                                             
44  Consisting of: Being able to “read”, “write”, “speak” and “use digital tools” in English. The issue of basic 
skills received the highest emphasis by LK06 
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 The LK06‟s subject curricula have been presented as a coherent document, covering 
primary, lower-secondary and upper-secondary school education. They are no longer 
divided between two separate curricula (i.e. R94 & L97) for different educational 
levels, which were introduced and put into effect in two different years, namely 1994 
and 1997. In this way, the coherence of the curriculum has been preserved.  
  The subject curricula became less detailed in LK06, and are characterised as „empty‟ 
and „naked‟. LK06 focuses more on the competencies which the pupils ought to 
possess.  
 The subject curricula in LK06 became less comprehensive.   
 LK06 is advocating more freedom of method used in teaching. 
 The subject curricula comprises of descriptions and goals for the basic skills which the 
pupils must acquire in the course of their education. One of these basic skills, relevant 
to this thesis is: “The pupils must be able to express themselves in the written language 
they are learning”.  
 The subject curricula are structured and designed after a single template. 
 In addition, there is a change in terminology, as the concept of a foreign language now 
used only for  what was previously known as second and third foreign languages, i.e. 
languages German, Spanish, Russian, etc.; while English is no longer defined as a 
foreign language, but just English (Mikkelsen, L-A-L, 2007: 201). According to 
Braathu Ibsen (L-A-L, 2007: 205): “Norway is in the process of being defined as a 
country in which English is on the way to become the second language.”45 
As mentioned above, the Knowledge Promotion Curriculum consists of three major parts. The 
first is the Core Curriculum, which is the general part made in 1994 by Gudmund Hernes, the 
then Minister of Education, Research and Church Affairs. The second part is The Quality 
Framework including the Learning Poster. And the third is the Subject Curricula designed for 
each subject and course level of education in 2006. As this thesis is limited to the situation of 
the English academic writing in the upper-secondary school, these three major groups of 
LK06 will be scrutinised only through the prism of English academic writing and other 
aspects associated with these three parts of LK06 are not included in the scrutiny.  
 
                                                             
45  My translation 
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4.4 The Core Curriculum and academic writing 
According to Mikkelson (L-A-L, 2007: 77), the Core Curriculum, or the general part of the 
curriculum, has remained intact since the day of its creation back in 1994 and is still valid for 
primary, lower-secondary, upper-secondary and adult education. Although the term 
“academic writing” is not mentioned in the course of this46 text, there are numerous references 
which point towards the criteria associated with the intermediate academic writing, which 
were listed in subsection 2.3.3 of this thesis. These references include: 
 One of the abilities demanded by the Core Curriculum to be taught and obtained by 
the pupils is the scientific thinking method, which is parallel to academic writing 
genre. 
47
 
 It is also required that the pupils should be held accountable and feel responsible with 
regard to the work they have produced in their studied subject.
48
 This is related, on the 
one hand, to the issue of knowledge telling and knowledge transformation discussed in 
chapter two.
49
 On the other hand, this point could be interpreted as demanding that the 
pupils must be aware and feel responsible with regard to the correct indication of the 
sources, knowledge and textual borrowing, and the correct format of the paper 
expected from them to put into force in their papers. The issue of creativity is also 
raised with this regard and it is demanded that: “the pupils must learn to use and 
further develop
50
 that what they have learned”51, which is again parallel to knowledge 
transformation and points mentioned in subsection 2.2.2.2.  
 Another quality which the pupils are to obtain during their education according to the 
Core Curriculum, is the ability of critical thinking.
52
  
 It is also directly demanded by the Curriculum: “to prepare the basis for further 
education”53 of the pupils. As it is mentioned in the Core Curriculum‟s Upper-
secondary Education Act (the highlighted and italicised part in the following quote), 
especial attention has been devoted to bridging the gap between upper-secondary and 
higher education. Attention has been paid to making the transition as smooth as 
                                                             
46  The Core Curriculum and Education Acts 
47  (The Core Curriculum, 1994: 14) 
48  (The Core Curriculum, 1994: 17) 
49  Subsection2.2.2.2 
50  My highlighting 
51  (The Core Curriculum, 1994: 11)  
52  (The Core Curriculum, 1994: 13) 
53  (The Core Curriculum, 1994: 2) 
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possible and it has been emphasised on resorting to scientific ways for thinking and 
working.   
 
UPPER SECONDARY EDUCATION ACT 
§ 2 PRINCIPAL AIMS 
The purpose of upper secondary education is to develop the skills, 
understanding and responsibility that prepare pupils for life at work and in 
society, to provide a foundation for further education
54
, and to assist them in 
their personal development. 
Upper secondary education shall contribute to increased awareness and 
understanding of basic Christian and humanist values, our national cultural 
heritage, democratic ideals and scientific thought and method
55
. 
Upper secondary education shall promote human equality and equal rights, 
intellectual freedom and tolerance
56
, ecological understanding and 
international co-responsibility. 
Core Curriculum, The Royal Ministry of Education,      
Research and Church Affairs  
These and many other references in the course of the Core Curriculum hint towards academic 
writing. However, the absence of any mention of the term „academic writing‟ will be returned 
to in this chapter and chapter eight and nine of this thesis. 
 
4.5 The Quality Framework and academic writing 
In the text of the Quality Framework, the term „academic writing‟ is not mentioned. However, 
some of its principles provide guidelines, which in case they are implemented they would be 
considered helpful in this regard. Some of these points are mentioned below: 
 
o It is asserted, that the Quality Framework has been included so that as a result: “the 
quality of primary and secondary education and training can be further developed and 
on which the school and apprenticeship-training enterprise can be systematically 
                                                             
54
  My highlighting  
55  My highlighting 
56  Related to critical thinking and objective approach criteria of the academic writing, (my highlighting) 
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assessed”57. Two further points mentioned in this quote are relevant to this thesis. One 
is that LK06 aims at further developing the quality of secondary education. This 
indicates that LK06 does not perceive itself as a done deal and leaves the discussion 
open to continuous interpretation of the subject matter aiming at furhter improvement 
of the secondary education system. This point portrays the previous curricula, as well 
as LK06 itself, as a path aiming at a final goal. This could be preparing the pupils for 
higher education or life in general. The second point which can be extracted from the 
quote is that, LK06 sets the requirements for the evaluation of the schools. As it will 
be discussed in chapter eight, one of the hurdles concerning the teaching of the 
academic writing is the extensive liberty which has been given to the teachers. 
o Next, the Quality Framework indicates:  
 
Pupil participation involves taking part in decisions on one‟s own and the 
group‟s learning. In an inclusive learning environment, pupil participation is 
positive … pupil participation makes them more aware of their own learning 
processes, and this gives greater influence on one‟s own learning. 
                                                                        (The Quality Framework, 2006: 4) 
 
This point refers to the peer/tutor feedback and review discussed in different occasions 
in chapter two. 
o Another important factor regarding teaching, which will be discussed further in 
chapter seven, and is raised by the Quality Framework is the consultation of the 
teachers with one another in order to have a better understanding of LK06 and their 
subjects.
58
 The Quality Framework indicates:  “The school and apprenticeship-training 
enterprise shall be learning organizations that make it possible for teachers to learn 
from each other through cooperation on planning, implementing and assessing their 
teaching.” (The Quality Framework, 2006: 5) 
As it has been mentioned, it is not easy to mark the start of the preparatory academic writing 
path, however, it can be said to start somewhere in primary school where the pupils start 
learning to write texts in English. For this reason, in the next section, the subject curricula of 
English will be scrutinised and special attention will be devoted to finding traces leading to 
                                                             
57  (the Quality Framework, 2006: 1) 
58  This point is practised by one of the teachers who agreed to participate in chapter seventh‟s survey. 
     English academic writing in Norwegian upper-secondary school 
 
ALI NOGHREHKAR SHIRAZI                                                             55 
 
the intermediate academic paper criteria mentioned in 2.3.3. The subject curricula are 
presented chronologically to show the existence and development of the preparatory academic 
path with regard to academic writing. 
 
4.6 The English subject curriculum and academic writing 
The English subject curriculum comprises of both general objectives for English teaching at 
all the levels, as well as competence aims divided between different levels of study.  About 
the subject curricula and competence aims for English, it has been mentioned that: 
English has competence aims after the second, fourth, seventh and tenth years in 
primary and lower secondary school and after the first year in the programmes for 
general studies (Vg1) or after the second year of vocational education programmes 
(Vg2).                                                              (English subject curriculum, 2006: 1)   
The above mentioned quote refers to the obligatory part of the English subject curriculum 
which deals with the competence aims perceived for the pupils until the end of VG1 level. 
However, this thesis also deals with Advanced English language programmes (i.e. optional 
and elective courses) at the upper-secondary school, i.e. English for VG2 and VG3 level.  
In this section, first, an overview of the general aims of the English subject curriculum will be 
presented with regard to academic writing. Next, the competence aims for English after the 
seventh year, tenth year and VG1 level of studies will be discussed with regard to academic 
writing. At last, “the English programme subject in programmes for the specialisation in 
general studies” (i.e. Advanced English courses), comprising of International English (VG2), 
English literature and culture (VG3), and Social Studies English (VG3) will be discussed with 
regard to academic writing.  
It must be mentioned again that, the term academic writing does not exist in the text of the 
subject curricula for English. Throughout this section (i.e. 4.6), the parts relevant to academic 
writing which are directly quoted from the text of the English subject curricula appear with a 
smaller font size, and the parts which a greater emphasis have been placed on are highlighted.  
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4.6.1 The general objectives of the English subject curriculum 
The general part of the English subject curricula advocates the significant role English plays 
in an international world. It mentions: 
To succeed in a world where English is used for international interpersonal communication, it 
is necessary to master the English language. Thus we need to develop our vocabulary and our 
skills in using the systems of the English language; its phonology, grammar and text 
structuring. We need these skills to listen, speak, read and write. (English subject 
curriculum, 2006: 1) 
It also emphasises:  
We must be able to distinguish between spoken and written styles and informal and formal 
styles. (English subject curriculum, 2006: 1) 
With regard to above extracted parts from the English subject curriculum and with regard to 
academic writing, it could be asserted that, as it was mentioned in subsection 2.2.1, the 
clauses used in the academic writing genre are densely packed with nouns and vocabulary 
other than verbs, compared to other registers. For this reason, when it comes to academic 
writing, it is important that the pupils enrich their knowledge with regard to vocabulary.  
Another feature of academic writing, which has been touched upon in the above-mentioned 
part of the subject curriculum, is the ability to distinguish between formal and informal style. 
This ability is important with regard to the academic writing genre, as one of the criteria of 
the academic writing is its formal style.  
The general part of the subject curriculum emphasises on the existence of a line of 
development binding the competence aims after the second, forth, seventh, tenth year, VG1 
level, VG2 and VG3 levels of English together.  
The subject has been structured into main areas with competence aims. These main subject 
areas supplement each other and must be considered together. (English subject 
curriculum, 2006: 1) 
This point is the core of the discussion in this section. By going through the English subject 
curricula, one understands that as far as the academic writing is concerned, the aims 
supplement one another and could be considered as a coherent whole. In the present section 
and its subsections, it has been tried to present this more clearly and show the existence of a 
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clear line of development among the English subject curricula, referring to the preparatory 
academic writing path.  
 
4.6.1.1 Overview of the main subject areas  
The main subject areas for English in the subject curricula are divided into three major areas, 
comprising: language learning; communication; and culture, society and literature.  
Table 2 Overview of the main areas for English subject curricula according to LK06  
 
       Year of school 
                                                  
                                                     Main Subject Areas 
 
              
             1-10 
   
 
 
 
 
 
 
Culture, society and   
literature 
 First year of upper-   
secondary (VG1) 
     
      
  
Language learning 
 
      
  
Communication 
Second year (VG2) 
International English 
Third year (VG3) 
Social Studies English 
                  Or 
English literature and  
              culture 
 
In the communication part (English subject curriculum, 2006: 2, communication), it is 
mentioned that:  
Good communication requires knowledge and skills in using vocabulary and idiomatic 
structures, pronunciation, intonation, spelling, grammar and syntax of sentences and texts.  
This goes hand in hand with adapting the language to the recipient and the situation, 
including distinguishing between formal and informal, written and spoken registers.  
Here, the issue of syntax of sentences and texts have been raised and it is mentioned that it 
“goes hand in hand with the adaptation of the language to the recipient and the situation”. 
Furthermore, it has been clarified that this also “includes distinguishing between formal and 
informal registers”, which is relevant for the academic world. The written register in the 
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academic world is also formal, and the students need to distinguish it from an informal written 
register in order to be able to apply it in their academic papers.  
 
4.6.1.2 Basic skills  
The basic skills in the subject curriculum for English are being able to: express oneself in 
speaking and writing, read English, and use digital tools in English. The subject curriculum 
mentions this as follows:  
In the subject of English, the basic skills are understood as follows: Being able to express 
oneself in writing and orally in English is a key part of developing English linguistic 
competence and is a common thread throughout the competence objectives at all levels. 
(English subject curriculum, 2006: 3) 
Again, there is this focal emphasis on the existence of a line of development, or path, 
throughout the competence objectives at all levels. This “common thread”, also includes a line 
of development for writing skills. This thesis named that common development thread 
throughout the different school levels with regard to writing, the preparatory academic writing 
and introduced it as a path. Now, each of the competence levels of the subject curricula will 
be scrutinised, searching for the development path of the preparatory academic writing, using 
the criteria listed for the intermediate academic writing in 2.3.3, as a tool for the investigation. 
By going through the competence aims of the English subject curricula, one can observe the 
close relationship which exists between these aims and the criteria associated with the 
intermediate academic writing listed in 2.3.3.  
Due to the length constraints that this dissertation faces, additional explanation with regard to 
the competence aims for the different study years is limited and provided only when it is felt 
necessary. It is limited to just highlighting the important terms and phrases mentioned in the 
competence aims.  
4.6.2 Competence aims after Year 7 
 The aims are that the pupil shall be able to: 
  use the basic terms from grammar and text structuring (English subject curriculum, 2006: 4, 
language learning) 
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 use basic rules and patterns for pronunciation, intonation, spelling, grammar and various 
sentence structures (English subject curriculum, 2006: 4, communication) 
 express himself/herself in writing and orally to obtain help in understanding and being 
understood (English subject curriculum, 2006: 4, communication) 
 use listening, speaking, reading and writing strategies that are suitable for the purpose 
(English subject curriculum, 2006: 5, communication) 
 write texts that narrate, describe or give messages (English subject curriculum, 2006: 5, 
communication) 
Here, among other highlighted points, there is emphasis for the first time in the subject 
curricula on “text structuring”, “various sentence structures”, “writing strategies” and 
exercises where the pupils must write texts in order to describe messages. The latest point 
refers directly to the knowledge transformation ability. However, due to the preliminary level 
of study at seventh grade, the knowledge transformation demand (conveyed with the term 
“discuss”) is considered optional and the pupils can also “give messages” which is another 
form for knowledge telling. This option is also preserved for the competence aims after the 
10
th
 grade. However, in competence aims after the VG1 level, the pupils shall mainly resort to 
knowledge transformation.  
 
4.6.3 Competence aims after Year 10 
The aims are that the pupil shall be able to: 
 use various aids critically and independently (English subject curriculum, 2006: 5, 
language learning) 
 use basic terminology to describe grammar and text structure (English subject curriculum, 
2006: 5, language learning)  
 use basic grammatical and text structures of English orally and in writing (English subject 
curriculum, 2006: 5, communication) 
 express himself/herself in writing and orally with some precision, fluency and coherence 
(English subject curriculum, 2006: 5, communication) 
 adapt his/her spoken and written English to the genre and situation (English subject 
curriculum, 2006: 5, communication) 
 select listening, speaking, reading and writing strategies adapted to the purpose and 
situation (English subject curriculum, 2006: 5, communication) 
     English academic writing in Norwegian upper-secondary school 
 
ALI NOGHREHKAR SHIRAZI                                                             60 
 
 write texts that narrate, describe, argue or give messages, with the appropriate basic 
structure and adequate paragraphing (English subject curriculum, 2006: 5, 
communication) 
 use content from various sources independently and critically (English subject curriculum, 
2006: 5, communication) 
 read and discuss a representative selection of literary texts from the genres poetry, short 
stories, novels and drama from the English-speaking world (English subject curriculum, 
2006: 5, culture, society and literature) 
In the last point, LK06 calls for the study of certain genres and specifically names them. 
Again, it does not specify the term academic writing genre in its text. One perceived reason 
for it could, as mentioned above, be the fact that academic writing genre must be developed 
during one‟s higher educational studies and in an academic environment through the 
application of the Socio-cultural theory as mentioned in subsection 2.1.2. This issue will be 
raised again in chapter eight and nine of this dissertation.  
Here, some additional points relevant for intermediate academic writing, listed in 2.3.3 are 
required from the pupils. They could be listed as: “use various aids critically and 
independently”, referring to critical thinking; producing coherent texts; producing texts which 
argues a message and adapting the written language to the genre and situation where the text 
is written.  
These are the competence aims which the pupils are to acquire by the end of the lower-
secondary school. The reason for mentioning them in this thesis was to reiterate the existence 
of the preparatory academic writing path throughout the subject curricula. Next, the 
competence aims, the demands that the pupils must acquire by the end of VG1 level are listed. 
 
4.6.4 Competence aims after VG1 – programmes for general 
studies  
The aims are that the pupil shall be able to: 
 master a wide vocabulary (English subject curriculum, 2006: 6, communication) 
 use the forms and structures of the language in spoken and written presentations (English 
subject curriculum, 2006: 6, communication) 
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 extract essential information from spoken and written texts and discuss the author's 
attitudes and point of view (English subject curriculum, 2006: 6, communication) 
 express himself/herself in writing and orally with subtleness, proper register, fluency, 
precision and coherence (English subject curriculum, 2006: 6, communication) 
 write formal and informal texts with good structure and coherence on personal, 
interdisciplinary and social topics (English subject curriculum, 2006: 6, communication) 
 select and use content from different sources independently, critically and responsibly 
(English subject curriculum, 2006: 6, communication) 
 choose an interdisciplinary topic for in-depth studies within his or her own programme 
area and present this (English subject curriculum, 2006: 6, communication) 
Choosing a topic for in-depth studies, as it has been mentioned in the last point, also 
comprises learning about the research statements, which is a characteristic of the academic 
papers, as it was mentioned in subsection 2.2.2.2. 
 analyse and discuss a film and a representative selection of literary texts in English from the 
genres poetry, short story, novel and drama (English subject curriculum, 2006: 6, culture, 
society and literature) 
 discuss literature by and about indigenous peoples in the English-speaking world (English 
subject curriculum, 2006: 6, culture, society and literature) 
 prepare and assess his or her own written or oral texts inspired by literature and art (English 
subject curriculum, 2006: 6, culture, society and literature) 
As can be seen, additional criteria relevant for intermediate academic writing are mentioned. 
In addition to the criteria touched upon in the competence aims for the seventh and tenth year, 
it is demanded that the pupils at the end of VG1 level must be able to: “use the correct from of 
the language in the written presentations, using proper register in writing, select and use 
content from different sources independently, critically and responsibly”. Critical thinking, 
using the correct way for mentioning of the sources and knowledge transformation criteria 
mentioned in 2.3.3, are the perceived results for the application of these demands. In the last 
point, it is demanded that, the pupils at the end of VG1 should be able to assess their own 
written texts. This point is preparing the ground for the peer/tutor review which is performed 
during higher education.  
Next, the competence aims for the English-Programme subject in programmes for 
specialisation in general studies will be analysed. It must be mentioned that, this programme 
comes with general objectives perceived by the educational authorities to be performed, as-
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well-as, objectives for each level and variant of English in this part of education in the upper-
secondary school.   
 
4.6.5 English – Programme subject in programmes for 
specialisation in general studies 
English in VG1 level is an obligatory course which the pupils have to take. However, after the 
pupils finished VG1 level, if they choose English as one of their in-depth study courses, they 
first have to take International English for their VG2 level according to the LK06, which 
paves the way and prepares the pupils for English studies at VG3 level.  At the VG3 level, 
however, they can choose between Social Studies English and English Literature and Culture. 
In the next subsection, the general objectives perceived for these courses are discussed.  
 
4.6.5.1 The objectives of the subject  
As the importance of mastering English academic writing in one‟s academic studies was 
emphasised in the introduction chapter of this thesis by Taylor (2007) and Coffin et al. 
(2003), this issue is also touched upon in the objectives of Advanced English syllabus.  
Both in Norway and abroad, English is used within higher education, in the sciences and 
in working life. ...English is both a utilitarian subject and educationally universal... The 
programme subject‟s broad approach to culture and society in the English-speaking world 
shall develop one’s skills in critical analysis and reflection... The programme subject is 
wide and shall therefore provide multidisciplinary skills, in addition to language skills. The 
programme subject is unified; the various skills are integrated and are part of a context. 
(English programme subject, 2006: 1) 
By this quoted paragraph, the educational authorities want to emphasise that this programme 
aims at preparing the pupils for higher education, as well as life in general. The paragraph 
also emphasises on the inclusion and consideration of the basic skills. One of the basic skills 
in LK06‟s subject curricula for English is writing. Therefore, one can conclude that the 
programme has academic writing in sight and aims at preparing the pupils in this regard. 
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4.6.5.2 Teaching hours  
The teaching hours for International English, Social Studies English and English Literature 
and Culture are given in 60-minute units, each comprising of 140 hours of teaching annually. 
A point which must be raised here is the substantial cut in teaching hours of all of these three 
courses compared to R94
59
, decreasing from 187 hours per study year to 140. As it will be 
discussed in chapter eight, some of the teachers who participated in the survey, give this as 
the reason for the lack of proper English academic writing practise in the upper-secondary 
schools.  
 
4.6.5.3 Main subject areas 
In this subsection, LK06 provides a brief introduction about the subject areas in English – 
Programme subjects in programmes for specialisation in general studies.  
4.6.5.3.1 International English 
In the introduction part for International English (VG2), the following points are extracted 
with regard to academic writing.  
 It involves knowledge about the way language is constructed at the sentence and text level 
and an awareness of linguistic tools in a variety of genres. (English program subject, 2006: 
2, language learning) 
 The main subject area deals with the understanding and communication of meaning through 
language. It includes the development of written and oral language skills. The main subject 
area also covers the way texts are put together and communication through texts that contain 
text, sound, images and movement – called composite texts – and through the development of 
terminology and a general vocabulary within specific subject areas. (English program 
subject, 2006: 2, communication) 
Here, among all the other points referring to academic writing which were discussed before, 
there is an ample emphasis on “awareness of linguistic tools in a variety of genres”, which 
also could include the academic writing genre. It must be mentioned that, some of these points 
are a repetition of what has been outlined before in other competence aims. Yet with the 
advancement of the level of study, these points are specified in a more advanced way. This is 
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an issue which is widely seen in the course of the subject curricula, and again is another 
reason to believe in the existence of the preparatory academic writing path throughout the 
LK06.  
 
4.6.5.3.2 Social Studies English 
In the introduction of the Social Studies English (VG3), the following points were mentioned 
with regard to academic writing. Social Studies of English (VG3) is the optional follow up 
course for international English (VG2).   
 It includes knowledge and basic characteristics of English usage and the relationship between 
language, culture and society, and the application of linguistic tools for different types of 
texts. (English program subject, 2006: 2, language learning) 
 The main subject area deals with the communication of meaning by means of language. It is 
about the development of written and oral language skills, and about building a well-
developed, nuanced vocabulary so that one can communicate about social issues. 
Communication also involves precise and coherent expression in a number of oral and 
written genres, including composite texts. (English program subject, 2006: 2, 
communication) 
In the last point, the term “nuanced” has been added to the demand for developing of the 
vocabulary, which transcends the level of the applied vocabulary in the texts produced by the 
pupils, to a higher level. “The coherent expression in a number of oral and written genres” is 
taking the coherency of the text demanded in the previous competence aims to a higher level 
as well. 
4.6.5.3.3 English Literature and Culture 
Under the main subject areas of “English – Programme subject in programmes for 
specialisation in general studies”, English Literature and Culture has been introduced as a 
possible choice for the pupils after International English (VG2). The following points from 
the extract are relevant with regard to academic writing.  
 The main subject area deals with knowledge about the English language and the choosing and 
assessment of different strategies for promoting personal language learning. It includes the 
knowledge of fundamental characteristics of English usage, as well as the relationship 
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between language, culture and society, and the use of linguistic tools and stylistic devices in 
literary texts. (English program subject, 2006: 3, language learning) 
 The main subject area deals with the communication of meaning by means of language. It is 
about the development of written and oral language skills, and about building a well-
developed, nuanced vocabulary so that one can communicate about social issues. 
Communication also involves precise and coherent expression in a number of oral and 
written genres, including composite texts. (English program subject, 2006: 3, 
communication) 
 
4.6.5.4 Basic skills 
 The basic skills under English – Programme subject in programmes for specialisation in 
general studies, with regard to academic writing are mentioned as follows: 
 Being able to express oneself orally and in writing in English involves the use of language in 
a nuanced, precise manner with a view to developing one‟s English language skills. These 
skills are an important tool in the quest to understand and use English in ever more varied 
and demanding contexts that span special fields and cultures. It involves broad textual 
skills, which in turn involves communicating by means of dissimilar written and oral genres 
and stylistic registers. (English program subject, 2006: 3, culture, society and literature) 
Here, the emphasis changes from “being able to emphasise oneself in writing” to “being able 
to express oneself in writing, using a nuanced, precise manner
60”. It also emphasises on using 
English in an “ever more varied contexts” targeting “special fields”.  
 
4.6.5.5 Competence aims 
In this subsection, the competence aims for International English (VG2), Social Studies 
English, and English for Literature and Culture are presented.  
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4.6.5.5.1 International English  
The syllabus for the subject aims to enable pupils to  
 give an account of fundamental principles for constructing texts in a variety of genres 
(English program subject, 2006: 4, communication) 
 analyse linguistic tools in different kinds of texts (English program subject, 2006: 4, 
communication) 
 employ a nuanced, well-developed vocabulary – for both general and specialized use 
(English program subject, 2006: 4, culture, society and literature)  
Based on the above-mentioned points with regard to academic writing, it could be asserted 
that the syllabus cautiously extends its approach with regard to intermediate academic writing. 
It does not address it directly, but it provides the pupils with the necessary tools to handle this 
type of writing. This assertion is based on the fact that, here, the syllabus for International 
English demands that the pupils must be able “to give an account of fundamental principles 
for constructing texts in a variety of genres”. This demand presupposes that the pupils must 
know the fundamental principles for academic genre, as well as other genres. For constructing 
an intermediate academic paper, one also needs to possess knowledge about the linguistic 
tools. Here, it is demanded that the pupils should be able “to analyse linguistic tools in 
different kinds of texts”, which presupposes proper knowledge with regard to linguistic tools. 
It is also demanded the possession and employment of “a nuanced, well-developed 
vocabulary – for specialized use”. As it was mentioned before in subsections 2.2.1 and 4.6.1, 
the clauses used in academic register are highly nominal and possessing knowledge of a 
nuanced vocabulary for specialised use seems essential with regard to constructing academic 
papers. 
  
4.6.5.5.2 Social Studies English  
The syllabus of this subject aims to enable pupils to reach the following points with regard to 
academic writing.
61
 
 elaborate on and discuss the relationship between form, content and stylistic register in 
sentences in social texts (English program subject, 2006: 4, language learning) 
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 analyse linguistic tools in texts in dissimilar genres and assess their impact (English 
program subject, 2006: 4, language learning) 
 use suitable language appropriate to the situation in a variety of oral and written genres 
(English program subject, 2006: 4, communication) 
 have a command of formal and informal language in a variety of contexts (English 
program subject, 2006: 4, communication) 
 elaborate on and discuss linguistically demanding texts with a social or political perspective 
(English program subject, 2006: 4, communication) 
 produce texts in a variety of genres with clear content, appropriate style, good structure, 
and usage that is precise and accurate (English program subject, 2006: 4, communication) 
These points were repetition of points mentioned in other subject curricula. For instance, 
about “discuss” mentioned in the first point, it could be asserted that, it demands a knowledge 
transformation approach, rather than knowledge telling. However, that what interests this 
subsection most is the last point. The texts demanded in this task could also include the 
intermediate academic articles.  
 
4.6.5.5.3 English Literature and Culture  
The last syllabus to be analysed in this chapter is the syllabus of English Literature and 
Culture. The syllabus of this subject aims at enabling pupils to reach the following points with 
regard to academic writing. Most of the points are repetitions of previous mentioned points 
touched upon in this thesis. However, the last point represents an especial interesting task 
with regard to academic article.  
 elaborate on and discuss the relationship between form, content and stylistic register in 
sentences and texts (English program subject, 2006: 5, language learning) 
 elaborate on and discuss distinctive linguistic features of texts from different genres, from 
different periods and regions (English program subject, 2006: 5, language learning) 
 use suitable language, appropriate to the situation, in oral and written genres (English 
program subject, 2006: 5, communication) 
 produce texts in a variety of genres with clear content, appropriate style, good structure, 
and usage that is precise and accurate (English program subject, 2006: 5, communication) 
 present a major in-depth project with a topic from English literature and culture and 
assess the process (English program subject, 2006: 5, culture, society and literature) 
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An intermediate academic article can be produced on the basis of the last point. Actually, in 
the preliminary courses in the undergraduate level, in subjects related to English language and 
literature, similar tasks and projects are given to the students to resolve.  
 
4.7 Further remarks regarding the LK06 and academic 
writing 
An important issue which must be addressed with regard to the subject curricula and the 
intermediate academic writing criteria presented in subsection 2.3.3, is that the general criteria 
of the intermediate academic paper have been found mainly in the general objectives of the 
English subject curriculum and English- program subject in programmes for specialisation in 
general studies. The subject curricula of the courses performed a developing role with regard 
to these criteria and these criteria are simply more developed and actualised with the 
application of concrete demands in this regard.  
Furthermore, the inclusion of the points of the competence aims and general objectives in the 
body of this chapter was necessary, as it portrays the existence of a path of development of the 
demands with regard to academic writing. One can observe that some of these demands take 
the form of a repetition of the previously mentioned demands in the subject curricula; 
however, the new level of study for which these demands are prescribed, takes the same 
demands to a higher level.  
 
4.8 Summary 
In this chapter, I started by defining what a curriculum is, the way LK06 and its subject 
curricula affect teaching, general differences which exist between LK06 and its predecessors, 
L97 and R94, and the role each part of LK06 plays with regard to academic writing. Different 
parts of LK06 were scrutinised to find directions and guidelines with regard to academic 
writing and the criteria listed for the intermediate academic paper in subsection 2.3.3 of this 
thesis.  
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This examination showed that LK06 outlines to a reasonable extent the criteria associated 
with the intermediate academic paper. This is an outstanding testimony to LK06 fulfilling its 
duty with regard to the intermediate academic writing, without actually using the term 
academic writing in its text. The issue of shortcomings of LK06 with regard to academic 
writing and the impact that the absence of the term academic writing in the text of LK06 has, 
will be scrutinised further in the discussion chapter of this thesis. There, after having 
examined the main parties involved in teaching academic writing, the issue of how much 
responsibility each of these parties bears and the extent to which each of the parties fulfils its 
task with regard to preparing the pupils for writing academic papers will be discussed.   
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5.0 Textbooks 
In this chapter, six English textbooks for the upper-secondary education will be analysed with 
regard to academic writing, using the intermediate academic writing criteria mentioned in 
section 2.3.3 of this thesis. Out of these six books, five of them belong to English VG3 level, 
out which two are from the English Literature and Culture variant and three are from English 
Social Studies. It must be reiterated that these five books are the only textbooks published 
under the regime of LK06 for English VG3 level. The other book belongs to VG2, 
International English. The reason for choosing this textbook was due to the focus of this 
thesis, which is the preparation of the pupils for academic writing in the upper-secondary 
level. It was perceived that, the most important grade where the training in academic writing 
would be carried out is the VG3 level, namely the last year of the pupil‟s upper-secondary 
education. Although the term academic writing has not been mentioned in text of LK06, 
however, as it was shown in chapter four, a path with regard to the development of English 
academic writing criteria is present in LK06. In chapter two, this path was named the 
preparatory academic writing path. Therefore, one textbook for the International English has 
also been included for testing the overarching effect of the intermediate academic writing 
genre throughout the upper-secondary school. This chapter, will first start by examining to 
what extent the above mentioned textbooks for the upper-secondary English prepare the 
pupils with regard to academic writing, and second to what extent have the authors of these 
textbooks implemented academic writing or the intermediate academic writing criteria in the 
books. For this purpose, the texts and the exercises and tasks given in these textbooks will be 
analysed in addition to the preface of the books, which contain good information about 
outlining the topics and the overall goals of the books.  
The textbooks are: Impressions (English Literature and Culture), Access (Literature and 
Culture variant), Reflection (English for Social Studies), Access (Social Studies variant) and 
Societies in Focus (English Social Studies) for English VG3 level and Global Paths 
(International English) for English VG2 level. In the following, each of these books will be 
analysed based on the aforementioned system. 
 
 
     English academic writing in Norwegian upper-secondary school 
 
ALI NOGHREHKAR SHIRAZI                                                             71 
 
5.1 Impressions. English VG3, Literature and Culture 
 
The authors of Impressions are Annabelle Despard and Elisabeth Ibsen. Impressions is 
published by the Aschehoug publishing house in 2008, and comprises 286 pages. In addition 
to the textbook comes a teacher-CD and website for pupils and teachers. The book builds on a 
previous edition. The difference between this edition and its predecessor is that in the new 
edition the texts are revised to represent more artistic and cultural expression than before. The 
tasks and activities are divided between the textbook and the book‟s website (the previous 
version did not have a website). The following examination focuses on this book, and does 
not cover the material and the exercises in the textbook‟s website.62 Impressions is divided 
into 9 chapters with a glossary of critical terms at the end of the book. The texts in the book 
comprise: factual texts, poems, short stories, novel extracts, extracts from plays, reports, film 
reviews, travel writings, sermons and articles. Each of these text types is followed by 
activities in accordance with the presented text.  
In the preface of Impressions, it is mentioned:  
Here you will meet both literary texts, paintings, films and other art forms, which will 
enable you to recognize the connection between form and content, as well as the 
characteristics of different genres and art forms…. For text related activities we try to 
elicit your personal response and raise your awareness of composition and language.
63
 
(Despard et al., 2008: 3) 
One of the factual texts in the book is „On reading literature‟ where it talks about the way 
texts are crafted, their setting, voice and tone, point of view, characterisations, mood or 
                                                             
62
  Due to the high price fee charged for it, however, the website‟s address is mentioned in the Bibliography. 
63  My highlighting  
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atmosphere, plot or story and theme of the texts. (Despard et al., 2008: 13-17) Another factual 
text deals with writing about a short story. Its activity is about the importance of openings in 
short stories and the issue of context from a literary approach. (Despard et al., 2008: 31-34) 
Another factual text in the book is a guide for “Writing an Interpretation and Comparing 
Poems”. (Despard et al., 2008: 46-49) This is the closest we get to the academic writing in 
this book. Therefore, it is concluded that Impressions does not deal with the issue of academic 
writing properly, nor does it reflect to a large extent on the criteria associated with the 
intermediate academic paper. However, the book draws heavily on the literary works from the 
English speaking countries.  
 
5.2 Access to English. English VG3, Literature and Culture 
 
The authors of Access to English are: John Anthony, Richard Burgess, Robbert Mikkelsen and 
Theresa Bowles Sørhus. Access to English Litterature is published by Cappelen Damm AS 
publishing house in 2008, and contains 432 pages. The predecessor of Access to English 
books, both for the English literature and culture variant and for Social Studies English 
variant is Tapestry
64
. In addition to the textbook comes a teacher-CD and website for pupils 
and teachers. The tasks and activities are divided between the textbook and the book‟s 
website
65
. The focus of the analysis will be on this book, and will not examine the material 
and the exercises in the textbook‟s website, due to the fact that I did not find them relevant 
with regard to academic writing. Access to English is divided into 7 chapters dealing with 
reading English literature and English literature from different time periods to the 
contemporary ones. The texts in the book are representing: factual texts, poems, excerpts from 
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novels, short stories, poems, songs, plays, excerpts from prose, screenplays, radio journalism 
and sketches. Each of these text types is followed by activities in accordance with the 
presented text.  
In the preface of Access to English Literature (Anthony et al., 2008: 4), some interesting 
remarks have been made with regard to writing. There, it is mentioned that: 
Writing about literature is an art that has to be learned. Access to English: Literature 
will help you to do this. It includes a writing course that will equip you with what you 
need to get the most out of your essay writing.  
The book contains many exercises focusing on writing. They are listed as: modern paraphrase 
of speeches, organising the sentences in a paragraph and organising paragraphs of texts, 
analysis of poems by reflecting on the subject-matter and aspects of the style of the poem, 
allegories, interpretation of stories, summaries, letters, improved versions of texts by applying 
linking sentences and transitional words and phrases, stories, character sketches, personal 
essays, essays for proving the validity of a point and transferring a protest song into a 
different genre. 
 
5.2.1 Guidelines with regard to writing essays 
As it was mentioned in the introduction of the book, Access to English Literature provides a 
detailed guidance for writing essays with a focus point on literary essays. On pages 83-86 
(Anthony et al., Literature, 2008), it is argued that with regard to the characteristics of the 
literary essay, certain points have to be considered. First, “who are you addressing‟‟; second, 
“formality”, that a literary essay is a formal genre and the language and form of such an essay 
must abide the formal characteristics; third, “argumentation”, by which a literary essay must 
be based on argumentation; finally, “length” which varies based on the topic of the essay. 
With regard to the writing process, it has been mentioned that it entails: gathering material, 
planning and drafting. It has been asserted that such an essay comprises of three major parts: 
introduction, body and conclusion.  
On pages 114-115 (Anthony et al., Literature, 2008), the issues of layout of an essay and the 
structure of the paragraph are raised, and the role topic sentence plays is discussed. It has 
been mentioned that essays generally analyse, discuss or argue a point. On pages 174-177 
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(Anthony et al, Literature, 2008), instructions and guidelines with regard to the coherency of 
paragraphs and the whole text have been given. It asserts that in order to make your 
paragraphs coherent and thereby have a coherent text, one should apply the following 
measures: “repeating key words or phrases”; “pronoun reference”; “parallelism” and 
“transitional words and phrases” which according to the function they play, belong to one of 
the following groups: “adding information”, “comparing”, “conceding”, “contrasting”, 
“emphasising”, “illustrating”, “summarising” and “giving a time sequence”.  
Next, on pages 258-260 (Anthony et al., Literature, 2008), instructions and guidelines as to 
how to apply “textual”, “language” and “idea borrowing” and the use of sources to avoid 
plagiarism are provided. Here, definitions backed by examples have been provided for: 
“primary and secondary sources”, “quotation”, “plagiarism” and “paraphrasing and 
summarising”.  
In the final part with regard to guidelines and instructions for writing essays (Anthony et al., 
Literature, 2008: 327-329), the issue of how to construct introductions and conclusions is 
raised, mentioning that an essay consists of: “a beginning”, “a middle” and “an end”. Here, it 
has been perceived three goals for an introduction to achieve: “1) to gain the reader‟s attention 
for what is to come”, “2) to whet the reader‟s appetite” and “3) to provide the reader with the 
necessary information to understand the main part of the essay”. It is asserted that, an 
introduction usually “goes from the general to the specific”. It has been advised to open the 
introduction by applying: “anecdote”, “thesis statement” or the foundation for the essay. 
About the conclusion, it has been asserted that: “it goes from specific to general” where it 
supplements the essay with a “rounded, finished form” by reiterating “the main thesis or 
intention of the essay”.  
Based on the above provided evidence, although the term academic writing has not been 
mentioned throughout the book‟s text and although the website of the book does not provide 
any additional material with regard to academic writing, it is concluded that it seems clear that 
Access to English Literature and Culture does deal reasonably well with the criteria 
associated with the intermediate academic paper.   
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5.3 Reflections. English VG3, Social Studies 
 
                                                                      
The authors of Reflections are: Hellevi Haugen, Julia Kagge, Jan Erik Mustad, Nora Nordan, 
Ulla Rahbek, Audun Rugset and Sigrid Brevik Wangsness. Reflections was published by 
Aschehoug publishing house in 2008, containing 319 pages. A teacher-CD and website for 
pupils and teachers in addition to the book is available. In this book, tasks and activities are 
divided between the textbook and website. The scrutiny of this book does not focus on the 
exercises in the textbook‟s website.66 The textbook has a threefold focus: the U.S., UK and a 
global perspective, where the five continents are represented with at least one country each, 
where the social and economic conditions of these countries are discussed. The book is 
divided into four sections, consisting of: „Focus UK‟, „Focus US‟, „Global Focus‟ and at the 
end comes „Guidelines‟. The texts in the book represent: factual texts, poems, novel extracts, 
short stories, films, newspaper article, essays, speeches, song lyrics, magazine articles, 
vignettes and autobiographies.   
The preface of Reflections (Haugen et al., 2008: 3) offers interesting information with regard 
to writing, in the text of the book. There, it is mentioned:  
The book is divided into four sections, which incorporate all the different aspects of 
the curriculum…. The fourth section is designed to help you improve your speaking 
and writing skills. These pages offer advice on proficient writing…. All the texts in the 
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book, factual and literary, are supported by exercises that we hope will encourage 
narrative and descriptive writing, meaningful discussion, in-depth analysis….67  
The exercises and tasks enrolled in the book, relevant for this thesis comprise: argumentative 
texts, descriptions of the style, form and tone of texts, paragraph writing with peer review, 
short essays, summaries of texts, expressive texts, argumentative texts with the consideration 
of pros and cons, articles, descriptive texts, stories, persuasive texts, assignments, biographies, 
literary analysis, scripts, characterisations, commentaries, fairy tales, vignettes, mottos, letters 
of complaint, assessments of self progression in different aspects concerning English writing 
and different writing genres, and transforming poem to prose exercises. In order to familiarise 
the pupils with the demands of the curriculum, some of the exercises reflect on the demands 
of the curriculum, providing reasons to the pupils for the inclusion of that particular exercise 
in the textbook. Exercises have also been included with regard to both speaking and writing, 
to raise the awareness of the pupils about the usage of different varieties of text genres.  
Chapter four of this book i.e. Guidelines, consists of: „Oral skills‟ and „Writing skills‟. In the 
oral skills‟ section, issues such as: “using the appropriate language”, “register”, “general 
appropriacy” for instance with regard to social and cultural knowledge, “discussion and 
debates”, “oral presentation” and “formal and informal language” have been dealt with. Under 
oral presentation, the three important questions, namely: “What am I going to say to whom?”. 
“Why am I going to say this?” and “how am I going to do it?”, questions which one should ask 
when starting preparations for an oral presentation were introduced. The section dealing with 
writing skills starts with “Academic writing”. Here, issues such as: tone, audience, proper 
vocabulary, correct style and level of formality are explained. Under “academic writing - 
descriptive texts”, the objective approach such texts are based on is emphasised, and the 
section is divided into: “informative texts”, “expressive texts” and “persuasive texts”, where 
explanations and examples with regard to each of the aforementioned items are provided.  
The section of writing skills continues with “academic writing – argumentative texts”. Here, 
issues such as: possession of an independent thinking approach by the writer, provision of 
appropriate and logical arguments and inclusion of the opposing views are explained and 
examples in this regard were provided. A structuring model for an argumentative text is 
provided to give the pupils further insight. The model starts with introduction and follows by 
presenting the opposing arguments briefly, dealing with the opposing arguments, applying 
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paragraphs which start with a topic sentence and are followed by supporting sentences 
containing evidence and explanation, ending with a conclusion in the form of a linking and 
concluding sentence. At the end of the model provided for argumentative texts, it demands a 
conclusion, where the main points and convincing evidence of the argument are summed up. 
As it was mentioned in subsection 2.3.4, here, it is also demanded that no new information or 
idea should be introduced and raised in the conclusion. With regard to the sources and textual 
borrowing, appropriate ways for quotation, reporting speech, paraphrasing and summarising 
were explained together with examples. Chapter four also covers the conventions with regard 
to layout in formal correspondence, such as in applications
68
, enquiries, orders or complaints.  
Based on the above provided evidence, it is concluded that Reflections deals fairly 
comprehensibly with the issue of academic writing and it does reflect on the criteria 
associated with the intermediate academic paper.  
 
5.4 Access to English. English VG3, Social Studies 
                                                                      
The authors of Access to English are: John Anthony, Richard Burgess, Robbert Mikkelsen and 
Theresa Bowles Sørhus. Access to English was published by Cappelen Damm AS publishing 
house in 2008 and contains 428 pages. In addition to the textbook comes a teacher-CD for 
pupils and teachers and a free of charge website, available for whoever is interested. Again, 
tasks and activities are divided between the textbook and the book‟s website,. The scrutiny 
conducted in this chapter, focuses on the book only due to the fact that the website of the 
book, although provides interesting information with regard to academic writing, but these are 
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copied from the information mentioned on pages: 83-86, 114-115, 258-260 and 327-329 of 
Access to English Literature and Culture which was reflected on in section 5.2. Access to 
English is divided into 4 major parts, namely: Access to history, Access to politics, Access to 
society and further Access, where 9 chapters are divided between these parts. The texts in the 
book are comprised of: factual texts, poems, excerpts from novels, short stories, excerpts from 
plays, articles, newspaper columns, excerpts from books, songs and speeches. Each of these 
text types is followed by activities in accordance with the presented text.  
The information in the preface of Access to English, Social studies (Anthony et al, 2008: 2-3) 
is not included, due to the fact that, it does not provide any tangible information with regard to 
academic writing or the intermediate academic paper criteria.  
The exercises and tasks which are found relevant in relation to writing are: descriptive 
paragraphs, expository essays, texts by applying the passive voice, eyewitness blogs, 
researches, interviews, letters, descriptions, paragraphs, persuasive essays, analytical essays, 
expository essays, summaries of texts, short stories, rewriting an informal text to a formal 
one, reports, speeches, literary analysis, character analysis, personal texts, letter with the 
application of pros and cons, newspaper interviews, newspaper reports, newspaper articles,  
first-person accounts, diaries, first-person point of view, captions, proposal for commercials, 
columns, character portraits, analysis, respond to letters, memos, argumentative essays, 
manuscripts  for speeches and stories from other perspectives.  
Next, on page 148 (Anthony et al., Social Studies, 2008) instructions are given for presenting 
an in-depth project. These instructions are: choosing a topic one finds interesting, finding 
information and researching about the topic and finally presenting the results. It has been 
stated that, the project could be presented in the form of a written report or an essay. 
Examples of such a project have been presented to shed light on the issue.  
An evaluation form is also presented (Anthony et al., Social Studies, 2008: 149) to help the 
pupils to self-assess their performance in English, categorising their performance as: “very 
good”, “good”, “needs some work” and “needs lots of work”. The items which the pupils are 
asked to rate are: “I recognize different types of genre; I can produce texts in the proper genre; 
my essays on social studies issues are clear, have the correct style, are well structured and 
show proper use of terminology and vocabulary; I use the register that fits my intention for 
the text I produce, I understand the effects of language features; the level of my vocabulary is; 
In discussing social studies texts and themes my English is clear, concise, well structured, has 
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correct style and shows that I have knowledge/understanding in this area; I use both formal 
and informal language well and in proper situations.” 
Drawn on the above provided evidence, it is concluded that Access to English. Social Studies, 
although the term academic writing has not been mentioned at all, does deal properly with the 
teaching of the intermediate academic paper.   
 
5.5 Societies in Focus. English VG3, Social Studies 
                                                                       
The authors of Societies in Focus are: Knut Skifjeld, Drew Rodgers, Korhan Markussen, 
Celia Sandor, Eli Huseby and Karin Dwyer Løken. Societies in Focus was published by 
Gyldendahl Norsk Forlag AS publishing house in 2008, and comprises 400 pages. In addition 
to the textbook comes a teacher-CD and website
69
 for pupils and teachers. Task Selection is 
divided into textbook and the book‟s website. Again due to the fact that, the information in 
the book‟s website was not found relevant, the scrutiny of this book does not cover the 
material and the exercises in the textbook‟s websites. Societies in Focus is divided into 7 
chapters, where chapter seven is about writer‟s class and important for the investigation of 
this thesis. The book offers the following types of texts: factual articles, poems, short stories, 
commentaries, website entries, listening texts, personal accounts, biographic articles, surveys, 
brief entries, letters to the editors, presentations, personal accounts, excerpts from novels and 
from plays.  Each of these text types is followed by activities building on the presented text.  
In the preface of Societies in Focus (Skifjeld et al., 2008: 2), the promise of a chapter donated 
to writing has been given. It is stated:  
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The seventh chapter is called writer‟s class. Throughout the book we refer to this 
section to help you structure texts and develop topics. Thus we provide our reader with 
a step-by-step introduction to text production. We also deal with project work, 
plagiarism and citing sources in this section.  
The exercises and tasks contained in the book, concerning this thesis consists of writing: 5-
paragraph essays, short stories, summaries, essays presenting one‟s own viewpoint, writing 
essays where one discusses an issue, letters to the editor, essays where one outlines 
advantages and disadvantages of something, reports, statements, compare and contrast essays, 
research, film analysis, expository essays, persuasive essays, letters of appeal, narrative texts, 
letters where one provides arguments for his or her cause, interviews, lists of advantages and 
disadvantages of something, rewriting texts applying formal and informal language, writing 
from another person‟s point of view, diaries and synopsis.  
As it was mentioned, chapter 7 of Societies in Focus deals mainly with the issue of writing. 
One of the issues is “the fundamental concept of writing paragraphs”, which has been brought 
up and discussed that a well-structured paragraph is divided into: the topic sentence, the 
supporting sentence(s) and the concluding sentence(s). Examples are provided to illustrate the 
points clearly. This chapter also includes instructions backed by examples, such as for writing 
letters to the editor.  
Another important issue which this chapter of the book deals with, is how to write a well 
structured essay. It draws on the issue that a well structured essay contains a well structured 
thesis statement whereby first, the thesis statement appears in introduction and second, the 
thesis statement shall not merely provide a general idea of the topic, but shall also provide the 
specific point which will be argued. The discussion in the chapter goes on with the issue of 
essay writing and provides detailed description and guidelines for writing paragraphs. 
Different types of essays were introduced and their structures were explained backed by 
examples. These essay types include: the expository essay, the persuasive essay and the 
narrative essay. At the end, instructions and guidelines on how to conduct a project work are 
given. On page 73 (Skifjeld et al, 2008), connecting words i.e. coordinating conjunctions, 
subordinating conjunctions and conjunctive adverbs were introduced, to add to the coherency 
of the text.  
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The book‟s website with regard to writing uses BBC‟s i.e. The British Broadcasting 
Corporation, website
70
. In the website, additional information i.e. in addition to the 
information provided in the book with regard to this thesis has not been given.  
Based on the above provided evidence, with regard to academic writing, it is concluded that 
Societies in Focus, although the term academic writing has not been mentioned throughout its 
text, comprises extensive material for the teaching of the intermediate academic paper.   
 
5.6 Global Paths. English VG2, International English 
 
The authors of Global Paths are: Knut Skifjeld, Drew Rodgers, Celia Sandor, Eli Huseby and 
Karin Dwyer Løken. Global Paths is published by Damm & Søn publishing house in 2007, 
containing 332 pages. Access to the book‟s website was not granted, therefore, the scrutiny of 
this book covers the material and the exercises in the textbook.  
Global Paths is divided into 5 chapters: “English Across the globe”, “Media and 
Communication”, “Education and Employment”, “Global Trends” and “Cultural Issues”. The 
texts in the book comprise: poems, short stories, excerpts from novels, songs, non-fictional 
texts, folk tales and autobiographies. Each of these text types is followed by activities and 
tasks in accordance with the presented text.  
The preface of Global paths (Skifjeld et al., 2007: 5) outlines that, in the course of the book, 
some of the criteria associated with the intermediate academic writing will be dealt with. The 
preface mentions:  
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We hope to cultivate an awareness of language styles and levels of formality. Global 
Paths enables the students to develop language strategies, cross cultural competence 
and other skills needed on their road towards further education and work.
71 
Global Paths starts with a survey (Skifjeld et al., 2007: 5) in which the pupils are to self 
assess their writing skills. The writing activities in question are: essays, letters to editors with 
regard to the style and language of the texts, lists of 10 rules for good communication, 
assessing the appropriateness of the language with regard to formal or informal language used 
in the text, changing the style of texts, advertisements, descriptive texts, diaries, newspaper 
articles, reports, appeals, presentations, re-writing stories, one‟s own version of reaction to 
events, interviews, creative writing, eulogies, short stories, introductions and sum ups.  
The book (Skifjeld et al., 2007: 39) provides instructions about the stages and parts involved 
in writing essays comprising brainstorming, outlining, writing introductions, paragraphs/body 
and conclusions. On the same page, instructions with examples are provided for well-
structured paragraphs comprising a general statement, topic sentence, informative support and 
conclusion.  
On pages 53-55 (Skifjeld et al., 2007), examples which shed light on the difference between 
formal written style and language as opposed to informal written style and language are 
presented. Next, on pages 84-85 (Skifjeld et al., 2007), instructions and examples are 
provided with regard to writing critical assessments comprising of: background, characters, 
setting, structure/form, point of view and themes. The book (Skifjeld et al., 2007: 98-99) also 
provides instructions and examples about writing descriptive texts where formal and objective 
texts are compared to personal and subjective ones. It must be reiterated that two of the 
criteria associated with the intermediate academic writing as they were mentioned in 2.3.3 
were formality and objectiveness. Furthermore, on page 107, Skifjeld et al. (2007) introduce 
discourse markers: adverbs, prepositional phrases and conjunctions as means of adding to the 
fluency of the texts. The book (Skifjeld et al, 2007: 180-181) gives guidelines and examples 
on how to write reports. It is stated that, a report consists of: memo/title, introduction, 
findings, conclusions, recommendations and date and signature. At the end of each text 
throughout the book, literary analysis tasks are provided, comprising a variety of tasks related 
to a wide variety of texts and genres.  
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Drawn on the above provided evidence, it is concluded that Global Paths, although the term 
academic writing has not been mentioned throughout its text, deals properly with the criteria 
associated with the intermediate academic paper, as well as the path for preparatory academic 
writing genre.  
Due to the length constraints, only Global Paths from international English VG2 has been 
analysed. The other book for International English available in the market is Access to 
international English. However, the two other Access books for VG3 have been analysed in 
this chapter and they show that even if the Access to international English does not deal with 
the issue of the academic writing in VG2, the shortcoming would be covered in VG3 by the 
other Access books. I must reiterate that, in my analysis of Access to International English, I 
found that the book does deal with the issue of academic writing in a fairly accepted way.  
 
5.7 Summary 
In this chapter, five VG3 level textbooks have been scrutinised with regard to academic 
writing. It must be emphasised that although the term academic writing was not found in any 
of the books except for Reflections, all the books draw fairly well on the criteria associated 
with the intermediate academic paper. However, Impressions in particular, fell short in 
connection to providing enough data and exercises with regard to academic writing. This 
could also be due to the fact that the website of the book has not been analysed. As it was 
mentioned, Global Paths for International English VG2 grade has been added to the list of the 
books to be analysed in order to keep the overarching effect of the scrutiny, covering also the 
VG2 level.  
During the analysis of the books, I felt that all the books follow a similar approach and pattern 
with regard to writing. I felt this mostly during the exercises provided in the books. A possible 
reason for this could be the mention of writing as one of “the basic skills” in LK06, another 
that they all draw upon the same competence aims for writing in the syllabus.  
In the next chapter, two examination papers from both variants of the English VG3 grade, 
namely the examination papers for Literature and Culture and English for Social studies, will 
be scrutinised for the quest after the academic writing.  
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6.0 Examination papers  
National exams are to test the level of knowledge and competence that pupils have acquired 
through their studies. In this chapter, national examinations from both variants of English 
VG3 level, namely: English Literature and Culture and English Social Studies will be 
analysed. Two exams, one from English Literature and Culture variant of VG3 grade and one 
from English Social Studies variant of VG3 grade, all carried out in 2009, were scrutinised. 
This is because the first pupils, who graduated under the regime of LK06 from both variants 
of English VG3 grade, graduated in spring of 2009.  
It must be mentioned that, although exams are to test the knowledge and competence pupils 
have acquired through their studies, they fall short of testing all of the knowledge the pupils 
have gained in a particular subject.  An exam consists of a limited number of tasks, where 
only a range of the pupil‟s knowledge could be put to the test. On the other hand, exams are 
also useful resources for the teachers, schools and textbook writers. Furthermore, 
examinations influence teaching and teachers. The washback effect, which will be discussed 
in section 6.4 of this chapter, is a cardinal result of the influence the exams have on teaching. 
As it was stated in 4.1, Mikkelsen (L-A-L, 2007: 70) mentioned that, national examinations 
work as control and inspection agents and can play a significant role, equal to the curriculum 
itself, when it comes to conveying the expectations and demands of the educational 
authorities to the teachers, schools and even to the textbook writers. They are called the 
hidden curricula, much the same as the washback effect. 
I must reiterate that, the resources for the investigation of this thesis are limited to LK06, 
textbooks, teachers and national exams. Having considered these aforementioned points, this 
chapter aims at investigating the status of the implementation of academic writing or the 
intermediate academic writing criteria in the above mentioned exams. In order to reach this 
objective, only the tasks related to the topic of this thesis will be discussed. In the analysis of 
these exams, I tried to first identify the tasks which I find relevant with regard to academic 
writing. Then, I compare and contrast the answer provided on the answer guideline
72
 with the 
criteria of intermediate academic paper, listed in 2.3.3. Based on this comparison, I draw a 
conclusion on the extent which the exam has dealt with the issue of academic writing.  
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6.1 English Literature and Culture, VG3 (SPR3012) 
This exam was held on May 5
th
 2009, and comprises three tasks. Tasks one has two parts 
which the pupils have to answer both. Task three consists of four parts which the pupils can 
choose one to respond to.  
 
6.1.1 Task 1, Part (a) 
 In this task, pupils are asked to identify the genre of two texts. They have to back their 
answers with reasons. 
a) Write a text in which you answer the following question: 
What is the genre of Never Let Me Go in "Vedlegg 1", and what is the genre of "What is 
mobbing?"? Give reasons for your answer.  
 
 According to the answer guideline provided for assessment: (The terms written in bold type, 
are the terms focused on with regard to this thesis.) 
The texts differ in many ways with respect to genre. 
 Never Let Me Go is an excerpt from piece of fiction, while „What is mobbing?‟ is an 
excerpt from a piece of non-fiction.  
 Fiction creates a make-believe world, a fictional world with imaginary characters, a 
setting, a point of view/perspective from which the story is told and typically a 
theme and a plot.   
 'What is mobbing?' is best labeled an explanatory text within the class of non-fiction.  
While the excerpt from Never Let Me Go is in simple language, involving both 
dialogue (interaction) and the narrator’s own thoughts and descriptions, 'What is 
mobbing?' is written in a learned formal style that is one-directional (transactional).
 
73
  
 
In this task, it is expected that the pupils identify the different genre types of two different 
texts and be able to describe their differences. They must be aware of the different parts which 
construct a piece of fiction. They must also be aware that „What is mobbing?‟(as emphasised 
in the answer guideline), “is written in a learned formal style (transactional)”, which could be 
associated with knowledge transformation discussed in the subsection of 2.2.2.2. 
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6.1.2 Task 1, Part (b) 
b) 
The writers use language in different ways in the two extracts. 
Discuss some of these differences in language use in the two extracts. Illustrate the differences with 
specific examples from both texts. 
Here, it has been mentioned that: “the writers use language in different ways in the two 
extracts.” The pupils are demanded to “discuss some of these differences in language use in 
the two extracts”. The differences according to the answer guideline, with regard to this thesis 
are: 
 Never Let Me Go is written in simple everyday language with mostly Germanic 
vocabulary; 'What is mobbing?' is full of formal, learned words. 
 The fiction text has quite a few examples of informal, phrasal verbs, e.g. egg on, dawn 
on, work him up, messed up; the non-fiction text avoids this type of informality. 
 Since it is a piece of fiction, Never Let Me Go is 'personal' in the sense that it refers to 
people by means of 1st and 2nd personal pronouns. The other text, 'What is mobbing?' 
is impersonal; the only personal pronoun is they, which refers to psychopathic bullies. 
 The non-fiction text is lexically very dense. It means that there are very many lexical 
words (nouns, verbs, adjectives and adverbs) in relation to the total number of words. 
 Another linguistic difference is the sentence length. In a formal explanatory text 
sentences tend to be longer than in a piece of fiction.  
 The formal style of 'What is mobbing?' also contains a fair number of passive verb 
forms, e.g. is used, are defined, is preferred, is selected. The passive is rare in the 
fiction text Never Let Me Go. 
This task requires the pupils to discuss, drawing upon the idea of knowledge transformation 
discussed in subsection 2.2.2.2. The pupils are also supposed to differentiate between formal 
and informal language. According to the answer guideline, „Never Let Me Go‟ is “a piece of 
fiction” and therefore, “personal in the sense that it refers to people by means of 1st and 2nd 
personal pronouns”. This is in accordance with the points mentioned in 2.2.1 about the 
personal voice not often being mentioned in formal texts.  It has been asserted that, non-
fiction texts (the formal language applied in), “are lexically dense” and “the sentence length” 
is “longer”. This is in accordance to what was discussed in subsection 2.2.1 about the typical 
features associated with the academic register under „high lexical density‟ and „highly 
nominal style‟. The preference for the usage of the passive voice as it was mentioned in the 
subsection of 2.2.1, has been raised here, as a characteristic of the non-fiction texts. Yet it 
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must be emphasised that by associating the characteristics of the non-fiction texts with the 
characteristics of the academic paper, this thesis does not want to imply that they are the 
same. However, since the academic writing is categorised under the formal texts
74
 and a non-
fiction one, these characteristics have been identified to be similar. Therefore, when pupils 
learn about the characteristics of the non-fiction texts, they have also learned about some of 
the characteristics of the academic writing.  
 
 6.1.3 Task 2 
In this task the pupils are asked to: 
Write two or three paragraphs in which you discuss
75
 how the poem “The Funeral of Martin 
Luther King, Jr.” below expresses some of the feelings evoked by the election of Barack 
Obama as US President in 2008. 
 
In the answer guideline, with regard to this exercise, it is required that the term „discuss‟ must 
be interpreted in a certain way leading to critical thinking. As can be seen in the guideline: 
The verb discuss in the text must not be understood literally, so that different views must 
necessarily be set up against each other, but rather so that the student should have a critical, 
evaluative approach
76
 to what he / she present.
77 
Critical thinking has been described in subsection 2.2.2.6, to be a characteristic feature for the 
academic genre. About the poem itself, the answer guideline mentions: 
 The voice speaking in the poem is "we", the black people of America. 
 The tone of the poem is down-to-earth and unemotional.78 
Here, there is reference to „voice‟ and „tone‟ which pupils must be familiar with and aware of 
in the texts. Section 2.4 deals with the issue of tone in academic writing. In this task, the 
pupils must also show their knowledge with regard to writing paragraphs. 
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6.1.4 Task 3, Part (a) 
 In this task, the pupils are asked to: 
a) On the basis of the extract from the novel Never Let Me Go in, write a character analysis of 
Tommy and Kathy. Comment on how the point of view is important for your understanding of 
these two characters. 
 
According to the answer guideline: 
Pupils must show a good understanding of literary analysis and provide an independent and 
reflective description of the main characters and point of view using relevant terminology. 
Language recognition must be accurate and correct, and there must be a good structure in the 
text.
79
 
The first person point of view is not objective, and the readers cannot entirely trust the 
narrator; there might be some subjective, personal bias to direct the readers' sympathies. 
When the narrator is involved in the story as one of the characters, he or she may be unreliable, 
and the author may disagree with the narrator.
80
 
 
Here, there are several issues raised in concordance with the topic of this thesis. The pupils 
are required to understand what literary analysis is. Their approach is expected to be 
independent i.e. objective when it comes to description of characters. It is also expected that 
the pupils are aware of the importance of the point of view and as it applies to this text, 
according to the answer guideline: “the pupils must recognize that the first person point of 
view is not an objective one”. This point has been raised in subsection 2.2.1.  
 
 
6.1.5 Task 3, Part (b) 
 The pupils are asked to: 
b) Write a short story in which you develop the relationship between Kathy and Tommy, the two 
main characters in the extract from the novel Never Let Me Go. 
 
In the answer guideline it is demanded that: 
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In this part, the student must demonstrate their competence to produce a text in the short story 
genre with clear content, appropriate style, structure and language use.
81
 
 
As it is evident, the exercise requires the pupils to write a short story by applying the 
characteristics of the genre demanded for writing short stories. To achieve this goal, the short 
story must possess a “clear content, appropriate style, structure and language use”. It could be 
concluded that, it has been taken for granted that the pupils are aware of the definition and 
application of each of the above-mentioned criteria. The answer guideline provides 
characteristics of an ideal short story, by mentioning the following requirements:   
 
The pupil writes a short story that has more of the novel's typical genre characteristics. The 
pupil shows a thorough knowledge and understanding of the genre. Language recognition is 
very well adapted to genre and there is a correct and appropriate structure in the story.
82
 
  
In the last sentence of the above quote, it is mentioned that, “the language recognition is very 
well adapted to genre”. This issue may be problematic for the students writing papers about 
literary works in higher education as the genre of the literary works they are studying or 
writing about, influences their academic paper‟s genre. However, it shows that it is expected 
that the pupils do not mix the genre they are writing about and the genre used in the text they 
are writing, which in this case is short story.  
 
Part (c) of task three is not related to the discussion of this paper. 
The pupils are demanded to: 
Write an analysis of the poem below pointing out its typical Romantic features. 
 
 
6.1.6 Task 3, Part (d) 
In Task 3 d, the pupils are expected to write an essay and thereby compare an issue in two 
different sources. 
d) Write an essay in which you compare the way cruelty in human relationships is explored in 
the extract from Never Let Me Go and in another literary work or a film you have studied. 
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In the answer guideline, with regard to this task, it is mentioned: 
In this task, the pupils must demonstrate their competence in analyzing and evaluating a film 
or / and to interpreting a literary text.
83 
 
Again, there are the issues of “comparing”, “analyzing”, “evaluating” and “interpreting”, 
which advocate and demand the application of knowledge transformation for solving the task. 
In the answer guideline, under this task, the ideal essay has been characterised as one which: 
 
shows the pupil has a good understanding of both the novel and the extracted, self-selected 
literary work or film. The pupil compares the two texts, or compares the extract with a movie 
on insightful way and shows how each text / film sheds light on the subject „Cruelty‟. The 
Factors are justified by examples. The text has good structure and clear message. Language 
is correct and shows that the pupil master the necessary terminology to write about 
literature / film.
84 
 
Although the answer guideline is not referring to the academic paper and the task is also 
demanding for an essay, this task could be well realised under the application of an academic 
paper. The criteria demanded for this essay are the same as the criteria demanded for an 
intermediate academic article. The only difference is the difference in terminology used for 
the task. In chapter eight, this issue will be discussed further.  
 
In the next section, another variant of the English VG3 exams will be analysed, namely 
English for Social Studies. 
 
 
6.2 English Social Studies, VG3 (SPR3010) 
This exam was held on May 5
th
 2009 and also comprises of three tasks. In the first task, the 
pupils are to choose between the five parts of the task and respond to three of them. In task 
three, the pupils are allowed to choose between four tasks and respond to one. 
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6.2.1 Task 1, part (a) 
In this task, the pupils are provided with five paragraphs from “an open letter to Barack 
Obama” and were supposed to choose a heading for each of the paragraphs from a list of 
headings provided in the exam sheet. This task is associated with the five paragraph essay-
practise discussed in chapter five. The four other parts of the task one, were not found to be 
relevant to the discussion of this thesis.  
 
6.2.2 Task 2 
Task two of this exam is the same as task two for English Literature and Culture, VG3 
(SPR3012). Due to the fact that, these two exams were held at the same day and both are 
English for different variants of the VG3 level, one of the tasks given, is similar and identical 
for both of the exams. For analysis, refer to task two of English Literature and Culture, VG3 
(SPR3012).  
 
6.2.3 Task 3, Part (a)  
The pupils are provided a short excerpt from a text and are supposed to: 
Using the statement above as your point of departure and your knowledge of American 
society, politics and history, discuss the background for the development Naomi Klein 
describes and the direction in which you believe American society is headed.
85
 
 
According to the answer guideline:  
 
In this task, the pupils must demonstrate their competence to discuss issues related to social 
and economic conditions in the United States and to discuss how central historical processes 
have influenced the development of American society.
86 
 
Here, it is required that the response is given in the form of discussion. This is again an 
example of the emphasis put on knowledge transformation discussed in subsection 2.2.2.2. In 
the answer guideline, under this task, it has been mentioned: 
  
An ideal response to this task could be performed by the pupil, showing a good understanding 
of both the events surrounding "Hurricane Katrina", the development of the relationship 
between rich and poor, black and white and of the basic values in American society. The pupil 
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will reveal how well the U.S. is split into two groups when it comes to these values. 
Assertions and opinions in the response are backed and well justified by relevant examples. 
The text has good structure and clear message. Language is correct and shows that the 
pupil can communicate well about a social science subject. 
 
The topic of this task and the task itself could also well be presented to a student during his or 
her undergraduate studies. The task itself could be well answered by the application of the 
intermediate academic article too, as there will be discussed about two opposing viewpoints 
about a subject. According to the answer guideline: “good structuring”, clear message”, 
“correct language” and the ability to communicate are to be applied in solving of this task.  
 
6.2.4 Task 3, Part (b)  
Part (b) of task three, after giving a brief introduction to the task ahead, requires: 
Taking as your point of departure the differences between the Republican and the 
Democratic parties and the eight years of the Bush administration, discuss what changes 
have taken place and what changes may be expected to take place in American politics. 
This task is also similar to the previous task, as the pupils are supposed to discuss about two 
different parties with ideas which are to a cardinal extent different from each other. They are 
demanded, by considering the events which happened in the past, predict the events which 
may happen in the future of American politics. Therefore, the points mentioned in the 
previous task with regard to intermediate academic writing are also applicable here. 
 
6.2.5 Task 3, Part (c)  
In this task, the pupil‟s are provided with a brief introduction to the task, where it is asserted 
that: 
Democracy in Britain has evolved gradually from the signing of the Magna Carta in 1215 to 
today's democratic parliamentary system. The electoral system, however, has sometimes been 
criticised for not being completely democratic. 
Study the graphs below and write an essay in which you explain what they show about the 
British electoral system and discuss advantages and disadvantages of such a system.
87
 
 
Although this task may seem different from the two other tasks i.e. tasks (a) and (b), the same 
type of system of response could be applied for it. Here, the pupils are supposed to discuss the 
advantages and disadvantages of a system. Therefore, an answer applying the intermediate 
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academic article could be used for responding to this task. The topic and the task itself could 
also be presented for undergraduate studies.  
 
6.2.6 Task 3, Part (d)  
In this part of task three, again a brief introduction to the task itself has been given and then, 
the actual task which is: 
Write an essay in which you use British history – in particular the history of the British 
Empire and the history of British immigration – as a basis for explaining the present ethnic 
makeup of Britain’s population. 
 
In this task, the intermediate academic article could be used with regard to solving of the task. 
The term “explaining” in the task is referring to the knowledge transformation which must be 
performed in writing the essay.  
 
It is evident that, the pupils can use the intermediate academic paper for responding to the 
essay tasks in both exams, since the criteria demanded for the type of essay they are supposed 
to write, come under and are similar to a large extent to the criteria associated with the 
intermediate academic paper. Now, considering the fact that, students studying English 
literature or language also receive similar topics to write about in the preliminary stages of 
their undergraduate studies, is it logical to ask: Is English essay at the end of the VG3 level, 
identical to the intermediate academic article? 
 
 
6.3 Assessment  
After having analysed two English VG3 exams, I would like to go back to the discussion in 
6.0 about the role exams play with regard to the washback effect on teaching. In LK06, three 
types of assessment have been defined. One is pupil‟s assessment of their own progression 
and ability, the other is assessment of the work schools and teachers are performing and 
finally assessment has also been considered in connection to the examinations. LK06 applies 
a national system with regard to assessment. Examinations, through washback effect, provide 
the educational authorities with a means in addition to the subject curricula and textbooks, for 
altering or retaining teaching practises which are conducted in learning contexts. This is due 
to the fact that, the inspirational sources for examinations are the curricula and the textbooks. 
On the other hand, textbooks are also supposed to mirror the demands of the curricula. 
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Washback effect functions as a regulating tool and brings the teaching in different educational 
contexts more in line with the demands of the educational authorities. In the following 
subsection, I will discuss more about the washback effect in learning contexts. 
 
6.4.1 Washback effect 
This subsection accounts for some of the key aspects regarding the washback effect on 
teaching in an educational context. National tests are a means for the educational authorities 
to convey their expectations to the schools. As mentioned, they are also referred to as hidden 
curricula. On the other hand, in simple terms, washback effect is the influence which 
examinations have on teaching. High stakes tests have implications on teaching. In relation to 
these tests and the subject of this thesis, Chapelle and Douglas (1993), as cited in Bailey 
(1999: 1) assert: 
In the view of instructors and students, such tests contain what students must learn and 
therefore what must be taught – a reasonable view, given that the tests in many cases 
represent the language hurdle students must clear before continuing their academic 
careers.
88
  
In the course of this chapter, as the two examinations taken at the end of the VG3 level were 
scrutinised, the type of English essay which is expected of the pupils to write at the end of 
their upper-secondary studies, was found identical to the type of the intermediate academic 
paper expected from the students to write in the preliminary stages of their undergraduate 
academic studies. Therefore, it is expected that, as a result of a positive washback, the practise 
of writing the intermediate academic paper in the VG3 level will increase.  
Washback, as the effect and a direct impact which examinations have on teaching, can 
become counterproductive too. There are factors, one need to be aware of with regard to 
washback. Sara Weigle points out that:   
One area of impact that has received increased attention in recent years is the impact 
of tests on curricula and instruction, frequently referred to as washback. As with any 
consequence, washback can be positive or negative. Positive washback can be defined 
as any effect of a testing procedure that encourages teachers to adopt practises that are 
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in line with the current best thinking in the field with respect to pedagogy. Negative 
washback is any effect of testing that leads teachers to practises which they feel are 
counterproductive, in terms of student learning, or which do not reflect the current 
thinking in the field. (Weigle, 2002: 54) 
As it applies to upper-secondary education, the exams are based on the curricula and 
textbooks. The curricula are the same for all the pupils sitting a special exam. The exams 
themselves are also the same as they are national exams carried throughout the whole country. 
However, the examiners, i.e. those who assess the exams are not the same. Therefore, three 
factors need to be considered prior to any changes in teaching concerning the washback. First, 
washback cannot be applied to all the exams and tests. Second, especial attention must be 
devoted during the assessment procedure. Third, the interpretation of the results must be 
carried out by experts. In this regard, Sara Weigle states: 
In order to maximize the positive impact it is important to consider how test takers 
perceive the test, how accurate and informative the feedback they receive is, and how 
to maximize the accuracy of test scores so that decisions are fair and appropriate. 
(Weigle, 2002: 55) 
 
 
6.4 Summary  
In this chapter, two exams from different variants of English VG3 grade have been analysed 
with regard to academic writing and the intermediate academic writing. One is for English 
Literature and Culture, VG3 (SPR3012) and the other exam is for English Social Studies, 
VG3 (SPR3010). The findings show an immense overlap between the criteria of intermediate 
academic paper and the criteria expected for the essays written at the final exam. In many of 
the tasks, one can find a clear emphasis on the criteria of the intermediate academic paper. In 
task three of the English Social Studies, VG3 (SPR3010) exam for instance, a close 
relationship exists between these tasks and the tasks some students face in their undergraduate 
studies. The relationship is so close that even it could be said that the intermediate academic 
article could be directly applied when responding to these tasks (i.e. different parts of task 
three). This for itself is another proof for the existence of the preparatory academic path and 
its overarching effect, extending from upper-secondary school to the higher education. 
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At the end of the chapter, I draw again on the washback effect as I started the chapter 
discussing about the effect examinations have on the teaching and the interpretations of the 
curricula and the national examinations working as hidden curricula. Both the positive and 
negative aspects of the washback effect were discussed and the conditions which must be at 
place and observed with regard to positive washback.  
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7.0 English VG3 teachers & new students 
As it has been mentioned in section 4.3 of this thesis, LK06 gives a higher degree of 
methodological freedom to teachers than did its predecessor, i.e. R94 & L97. This adds to the 
responsibility of the teachers with regard to the pupil‟s education. In the previous chapters, 
other factors involved in teaching of academic writing to the pupils were investigated. In this 
chapter, the thesis will investigate the teacher‟s viewpoint about the teaching of English 
academic writing in the upper-secondary education with focus on VG3 level. Towards the end 
of the chapter, 9 new students
89
 were asked about their viewpoints with regard to academic 
writing and the practise they had during their upper-secondary education in this regard. 
 
7.1 English teachers 
As this thesis aimed to conduct a comprehensive scrutiny on the status of academic writing in 
upper-secondary schools in Norway, especial attention has been paid to choosing the 
resources for this research. The most difficult choice with regard to resources was finding 
teachers for interviews. I personally interviewed two teachers in Oslo who were acquaintances 
of mine. Unfortunately, I had to spend time conveying to them what I meant by Academic 
writing and then, they had to think on the questions and come up with answers which seemed 
not precise enough. Therefore, in order to provide the teachers enough time to think and 
elaborate their answers on the issue of academic writing, as well as to add to the variety of the 
geographical location of the schools and reflecting the views of the teachers verbatim, an e-
mail enquiry method was chosen. 
 
7.1.1 The method used for the enquiry  
A list of questions with regard to the teachers and the teaching of academic writing status was 
prepared and sent as an e-mail to all the upper-secondary schools in Norway
90
. In order to 
refresh the memory of the teachers with regard to academic writing, chapter two of this thesis 
was attached to the e-mail. Although the e-mail was sent to the schools, it addressed the 
English teacher‟s of VG3 level in the subject area of the e-mail. Within three days, 9 schools 
asserted that they do not teach the English VG3 grade in their school. After one week, 7 
teachers responded to the questions. Due to the low reply rate, the same e-mail was sent again 
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to all the schools. Thereafter, one more teacher participated and responded to the questions. 
However, it must be mentioned that although the e-mail made clear that the enquiry will be 
anonymous, one teacher had trust issues with that regard.  
 
7.1.2 The List of the questions 
After providing a brief introduction to the enquiry and the reason for it being conducted, the 
respondents were asked the following list of questions: 
 
1) What is your educational background? 
 
2) What is your English teaching background? 
 
3) Which variant of the English textbooks are you using in your class? Is there any 
reason behind this choice? 
 
4) LK06 aims at preparing the pupils for higher education. How aware are you of this 
goal and to what extent does it change your English teaching practise? 
 
5) One of the problems the students face during their higher education is „academic 
writing‟ and writing academic papers. What kind of criteria do you associate with 
academic writing? 
 
6) Do you practise academic writing with your pupils? If yes please elaborate to what 
extent. 
 
7) How would you rank the influence that teachers, textbooks, examinations and the 
curricula (i.e. the General Curriculum, the Quality Framework and the subject 
curricula for English) have with regard to academic writing? You may also 
elaborate on the reasoning for your rank. 
 
8) To what extent does the geographical location of the school play a role in teaching 
academic writing? 
 
9) Do you feel your VG3 pupils are ready for the challenges they will face during 
their possible higher education concerning academic writing? 
 
10) Is there anything else you would like to add concerning this matter? 
 
 
7.1.3 The responses of the teachers 
Numerical aliases have been given to teachers in order to protect their identity. Here follows 
the responses of the teachers. Additional notes have been added wherever it was felt 
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necessary. Due to the length restraints, only four responses out of eight were included in the 
thesis. The responses were chosen based on the geographical location of the schools; that is to 
say to ensure representatives from all the four corners of Norway. Viewed based on the 
gender of the teachers, two of the respondents are males and two are females. Furthermore, 
some responses were not found relevant for the research conducted in the thesis. For instance, 
a teacher asserted that she is still following R94
91
. As it was asked her for the reason behind 
her decision, she asserted: 
The requirement for using sources at the exams has led to some additions at the 
lower level. At the moment, I'm teaching to the old curriculum, simply for practical 
reasons. When my students take their 2 final exams in R94, they're credited with 10 
hours on their diploma. To achieve the same number in KL
92
, they have to sit for 4 
exams. In other words, the use of sources is not that important to this group. 
 
Now, the responses will be presented thematically. In order to reflect the views of the teachers 
verbatim, I included the responses of the four teachers which I decided to analyse at the end 
of the thesis in the Appendix 1.    
 
7.1.4 The education and the teaching background of the teachers 
I have to mention that, all the eight teachers participated in the survey have a minimum degree 
of Bachelor in English and are well experienced, with a background of many years teaching 
English in the upper-secondary level, especially the VG3 level. However, I must mention that, 
teachers started to teach English in VG3 level from autumn 2008, and before, these teachers 
were teaching English at VKII level by applying R94.   
The questions which were asked in this regard were 1) “what is your educational 
background?” and 2) “what is your English teaching background?” 
The first teacher (hereafter referred to as teacher 1) is teaching in Northern part of Norway. 
He has a Bachelor degree in English and has taken several in-depth courses in English 
literature and grammar from the Master‟s level. He is a well experienced teacher, who has 
taught English for the past 25 years in all the levels and in the past years mainly at VG2 (and 
VK1) and VG3 (and VKII) levels.  
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The second teacher (hereafter referred to as teacher 2) has a Bachelor degree in English and 
has taken some additional courses in this regard. She has been teaching English in Central 
part of Norway since 2001 in the upper-secondary level.  
The third teacher (hereafter referred to as teacher 3) has a Master‟s degree93 in English from 
UIO with Norwegian and History as subsidiaries. He has been teaching English for the past 
thirty years in upper-secondary level in Norway and has taught English in Summer schools in 
Britain for the past twenty years.  Teacher 3 is currently teaching English for VG1 and VG3 
level in Oslo.  
The forth teacher (hereafter referred to as teacher 4) has a P.H.D. in applied linguistics in 
English. She is originally from Poland and has taught at the university level in Poland and 
Norway before starting teaching at the upper-secondary schools in Norway in-mid 1980s. 
Currently, she is teaching in an upper-secondary school in Bergen.  
 
7.1.5 The textbooks used for teaching and the variant of English 
being taught at VG3 level 
The question was: “Which variant of the English textbooks are you using in your class? Is 
there any reason behind this choice?”   
Three out of these four teachers are teaching the Social Studies English, with the exception of 
teacher 2 which is teaching English literature and culture variant of English in VG3 level. All 
the teachers responded that the textbooks they use are the Access to English from Cappelen 
Damm As publishing house. Teacher 1, 3 and 4 are using Access to English Social Studies and 
teacher 2 is using Access to English Literature. As it was mentioned in section 5.2, Tapestry 
is the predecessor of the Access to English books for the VG3 level. In his thesis, Sparboe 
(2008: 58-65) found Tapestry as the only textbook dealing with the issue of academic writing 
in VKII level.  
The teachers provided different reasoning for choosing Access to English as the textbook for 
their course. However, their reasoning went around the fact that Access to English provides 
them with a wide range of varieties with regard to topics, subjects and tasks. Teacher 3‟s 
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choice is due to the good reputation of Access to English’s predecessor, namely Tapestry. On 
the other hand, teacher 4 touched upon an important issue in relation to choice of textbooks. 
According to her, most of schools buy books and use the books for several years. In their 
decision making, the book they choose for the VG2 level is also important. At her school, one 
of the main reasons for using Access to English is due to using Access to International 
English at the VG2 level. In this way, the students will find the textbook at VG3 level a 
continuation of what they were using in VG2 level. Teacher 1 and 4 are also using additional 
material and books. Teacher 1 said that he is also using other textbooks for English VG3 level 
published by other publishing houses. 
 
7.1.6 LK06 and academic writing 
The fourth question on the list was with regard to the demand mentioned in LK06 “to prepare 
the pupils for higher education”. The question was: “LK06 aims at preparing the pupils for 
higher education. How aware are you of this goal and to what extent does it change your 
English teaching practise?”  
To this question, all the teachers responded positively and mentioned practises which they 
conduct in their classes in this regard. Teacher 1 mentioned that, it is due to this awareness 
that he uses additional material in his class which include academic articles. Teacher 2 
responded that due to this, the tasks they practise in her class are more geared towards 
analytical thinking backed by discussions. Teacher 3 mentioned that he tries to maintain an 
academic standard in his English class. Teacher 4 mentioned an interesting point in this 
regard. She believes: 
As a matter of fact the "gymnas"
94
 type of school, i.e., "studieforberedende program" 
has always been preparing students
95
 for the university
96
. Not much has changed in 
this respect, even if the Kunnskapsløftet
97
 is more specific about it. 
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According to teacher 4, the upper-secondary education must prepare the pupils for higher 
education. In a way, she is emphasising on the existence of gradual development and path 
with regard to education. This path also comprises the academic writing.  
 
7.1.7 Criteria of academic writing 
In the fifth question, I tried to find out about the criteria the teachers associate with academic 
writing and academic articles. The question was: “One of the problems the students face 
during their higher education is “academic writing” and writing academic papers. What kind 
of criteria do you associate with academic writing?”  
With regard to this question, all the teachers emphasised on the importance of the sentence 
structure, language and the possession of a wide range of vocabulary. In addition to this, 
teacher 1 mentioned that the pupils must be aware of the differences between formal and 
informal language. Teacher 2 mentioned that, the pupils “should be able to evaluate, judge, 
discuss, or debate using knowledge they have acquired”.  
Teacher 3 is touching upon a delicate point in responding to this question. He defines 
academic paper as: “A well-structured essay with sensible use of sources aiming at a good 
account for/outline of a subject matter, reaching an independent conclusion (based on sources 
and independent thinking).” Here, he is using the term “essay” with regard to academic paper. 
By doing so, he wants to emphasise that the academic paper is also a type of essay with 
additional and more advanced criteria. In a way, he acknowledges the existence of the 
preparatory academic writing path. This point was also mentioned in the subsection 6.2.6.  
Teacher 4 lists some criteria with regard to academic paper. According to her an academic 
paper has: “good structure, relevant content - based on information gathered, not just personal 
opinions, professional language, giving references and bibliography”.  
Based on the bullet point criteria mentioned in subsection 2.3.3, in reference to intermediate 
academic paper, I concluded that the teachers have a good understanding of what academic 
paper entails.  
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7.1.8 The level of academic writing practise  
Question number six was: “Do you practise academic writing with your pupils? If yes please 
elaborate to what extent?” This question is to be considered as the essence of the survey. I can 
proclaim that all the investigations carried out in the thesis with regard to analysing the LK06, 
textbooks and examinations were due to find out the answer to this question. 
In response to this question, teacher 1 mentioned that he is conducting this practise with his 
pupils. He tries to find material which contains more or less the same information the pupils 
need to gain, but at the same is constructed in an academic style. In subsection 6.2.6, I tried to 
show the close relationship and the similarity which exists between the tasks which the pupils 
in VG3 face with the type of tasks students face in the preliminary courses in the 
undergraduate level. I have the assumption that, this is a good idea and hope this practise will 
be shared by other teachers too.  
Teacher 2 is somehow critical of the reduction of the teaching hours in LK06. She 
belligerently responded that “We would love to but we do not have the time or the capacity 
for it.” Actually, as it was mentioned in subsection 2.2.2.6, she is right with regard to not 
having the capacity for fully practicing academic writing in the upper-secondary school. The 
issue of time limitation is also raised by teacher 3. He believes that there exist time restraints 
to practise exercises in academic writing to full extent. I will come back to the issue of the 
reduction of teaching hours in LK06 in chapter eight and nine. Back to the current discussion 
regarding the practise of academic writing, teacher 3 asserts that: “The in-depth studies, tests 
and mock exams are all attempts at getting the students to practise academic writing.”  
Teacher 4 mentioned in her response that, their school has a policy concerning the practise of 
academic writing. She asserts that, in her school, pupils are demanded to construct “project 
reports”. These project reports are not constructed only in English, but in Norwegian courses 
as well. By conducting this practise the pupils learn about the criteria associated with the 
academic writing. The subject curriculum of English literature and culture, as it was 
mentioned in chapter four demands that: 
Present a major in-depth project with a topic from English literature and culture 
and assess the process (English program subject, 2006: 5, culture, society and 
literature)  
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Teacher 4 is teaching English Social Studies and the above mentioned demand in LK06 is 
mentioned in the subject curriculum for English literature and culture, however, having this 
policy shows that, the school is considering the demands mentioned in the different subject 
curricula of LK06 instead of just focusing on the subject curriculum of a especial course. The 
other important point which is raised in her response and was raised in subsection 2.1.2 as 
well, is the fact that: according to Harmer (2007: 327-328), possessing the required 
knowledge to write academic paper is closely connected to one‟s knowledge about producing 
academic paper in his or her L1. Therefore, due to conducting this practise also in Norwegian 
courses, she proclaims that her pupils are familiar with the criteria associated with academic 
writing. 
 
7.1.9 Ranking the influence of teachers, textbooks, examinations 
and the curricula on teaching academic writing 
The question which was asked was: “How would you rank the influence that teachers, 
textbooks, examinations and the curricula (i.e. the General Curriculum, the Quality 
Framework and the subject curricula for English) have with regard to academic writing? You 
may also elaborate on the reasoning for your rank.”  
 Teacher 1 ranks the teaching material i.e. textbooks, examinations and the examination 
guides highest. According to him, next comes the influence from the teacher. He ranks the 
curriculum last and believes that the curriculum plays a minor role when it comes to teaching 
academic writing. According to him, through the application of the washback, teachers get 
useful insight as to how to organise their teaching sessions and the type of tasks and activities 
they are going to practise in their class.   
Teacher 2 is again critical of the time constraints that LK06 imposes on the teaching sessions. 
She mentions that: 
I would say LK06 places high on the scale. We are limited more by outside influences 
than our own capabilities as teachers. Writing takes time. It is a skill where practise is 
the only way to proficiency. The curricula are ambitious to say the least. There is a lot 
to cover in just 5 (in theory) hours a week and often there isn't even enough time to go 
"in-depth" on a topic. Added to that we have large classes, a mountain of 
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administrative paperwork, meetings and lesson planning that would make it humanly 
impossible to give continuous feedback on written work.   
I personally like the response of the teacher 2, as I find it practical in disclosing the problems 
teachers face and the factors and the level of teaching they have to consider when it comes to 
teaching a particular subject. There is no doubt that the more time is devoted to a subject, the 
better would it be with regard to teaching. It is a also a fact that, the teaching hours have been 
reduced from 187 in R94 to 140 in LK06 for English in VG1 and the Advanced English 
courses in VG2 and VG3 level. But the teachers interviewed by Sparboe (2008) which were 
using R94, also complained about the shortage of time. (Sparboe, 2008: 84-87) Perhaps, 
managing time and prioritisation of the subjects and the extent of the in-depth study of a 
particular subject comes as part of the teacher‟s tasks to define in LK06.  
In response to the last question in the survey which was: “Is there anything else you would 
like to add?”, teacher 3 also complained about the shortage of time with regard to teaching 
and especially teaching the academic writing. He asserts: 
There is far too little time to practise academic writing in the course I teach; a course 
filled with history, politics, social conditions, some literature and exercises in rhetoric. 
The 'New Knowledge Promotion' aims too high.  
In the last chapter, I will raise this latest issue again as I also share this believe with teacher 2 
and 3 that the LK06 is somewhat overambitious.  
Back to our survey, teacher 3 believes that this question is difficult to answer, but he would 
probably rank all of the above mentioned factors as important when it comes to teaching of 
academic writing. Teacher 4 gives the highest rank to the teachers. She mentions that the 
inclusion of a demand in the curricula or a subject in the textbooks for itself does not guaranty 
the teaching of that subject, unless the teachers decide to do so. According to her, due to the 
washback effect which follows the examinations, they are ranked second.  
 
7.1.10 The geographical location of the school 
The question in the survey was: “To what extent does the geographical location of the school 
play a role in teaching academic writing?” I included this question in order to understand, 
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since the LK06 has been written for the whole country and since the schools have access to all 
the textbooks and the examinations are held on national bases, does the location of the school 
matter with regard to learning the academic writing?  
Teacher 1 and 2 believe that the geographical location of the school does not play any role in 
teaching of academic writing. Teacher 3 is not certain about this and thinks even if it plays a 
role, it would not be a significant one and the four items mentioned in the previous question, 
play a more prominent role in this regard. Teacher 4 also does not think that it plays a 
significant role. However, she asserts: 
I do not think it does, but of course being a school in the centre of Bergen means that 
we get good students, and the majority of them are planning to go to university, hence 
they show interest in academic writing.  
I personally agree with the response of teacher 4 in this regard. If we take for granted that 
pupils get affected by their surrounding as the Socio-cultural theory is emphasising on, then 
generally pupils located in the big cities, due to be surrounded by more people with higher 
education compared to those in the country side, aim higher with regard to acquiring 
academic education. On the other hand, teacher 1 also provides reasoning with regard to his 
answer to this question. He mentions: 
No, geographical location of the school does not matter at all. Any teacher has the 
chance to attend courses and seminars in English anywhere, and English teachers at 
the same schools or region can meet frequently, if they like. This school is located in 
the country side, but the three of us working often cooperate among us, and we go to 
district meetings or have network meetings and discussions with teachers from other 
schools.
98
   
With regard to the response of teacher 1, as it was mentioned in section 4.5, LK06 has also 
considered this problem and tried to take some precautions to eliminate or at least minimise it. 
LK06 emphasises that:  
The school and apprenticeship-training enterprise shall be learning organizations that 
make it possible for teachers to learn from each other through cooperation on 
planning, implementing and assessing their teaching. (The Quality Framework, 2006: 5) 
                                                             
98  This point will be addressed again in chapter nine 
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However, the teacher is not the only person pupils come in contact with in their everyday life. 
Therefore, it was mentioned by teacher 4 that geographical location of the school is important 
in shaping the mindset for the pupils to take higher education and as a result learn academic 
writing. 
 
7.1.11 To what extent are your pupils ready with regard to 
academic writing?   
The question was: “Do you feel your VG3 pupils are ready for the challenges they will face 
during their possible higher education concerning academic writing?” This question, as it 
sounds a bit tricky, was put at the end of the list in order to first familiarise the teachers with 
the content of the survey and then ask them frankly about their assessment of their pupils 
knowledge with regard to academic writing. As I expected, the responses of the teachers 
varied.  
Teacher 1 asserts that, some of his pupils are well prepared and some are not. Teacher 2 finds 
this question difficult and abstains from answering it. Teacher 3 believes to some extent his 
pupils are ready. However, he also mentions that the requirements at the university will be far 
greater for many of them to easily cope with. He predicts that most of his pupils will face 
problems with regard to textual borrowing and the use of sources. Teacher 4 is quite 
optimistic that her pupils will handle the hurdle successfully. However, teacher 1 mentions an 
interesting point in his response. He asserts:  
Some of my students are well prepared, others are not. This might be due to linguistic 
competence, but it could also be influenced by interest and devotion. A student who 
does not like politics, for instance, is not too happy about encountering it and those 
who are not very keen on analyzing poetry and short stories, may learn how to do this 
mechanically, without putting their heart and soul into it. Since our school is a small 
one negative effect is that one variety is offered at a time.  
His remarks are of especial interest since he touches upon the fact that, if someone does not 
have the intention to learn something, he or she will not learn it, no matter how perfect all the 
other conditions are set and prepared for him or her. He also mentions that, due to the location 
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of their school which is in the country side, the school is a small one and they do not have the 
capacity to hold courses in the both variants of English VG3 level at the same time.  
 
7.2 New students’ interviews 
On March 10
th
 2010, the University of Oslo held a three hour intensive course for the students 
of the History Faculty about academic writing. The lecturer of the course was Dr. Lynn P. 
Nygaard, the author of Writing for Scholars, A practical guide to making sense and being 
heard, (2008) and The art and craft of scholarly writing, (2006). To me, this was a good 
opportunity to conduct a research on those who attended the course. This was due to the fact 
that, UIO is considered as the educational hub of Norway, hosting students from all parts of 
the country. I informed Dr. Nygaard about my thesis and ask her to donate some of the 
course‟s time to me to conduct my research. She willingly accepted and I was given 15 
minutes at the end of the course to conduct a semi-structured survey.  
38 students participated in that course, whereof 9 were new students graduate from upper-
secondary in spring 2009. My focus was on these 9 students due to the fact that the first 
graduation after the application of the LK06 happened in summer 2009. To the question about 
the reason for their participation in that course, 7 claimed that they signed up for the course 
due to the problems they faced with regard to writing academic papers. One said that she had 
not an especial intention with the course, yet she is happy she participated. One of these new 
students had no especial reason for participating in the course. He just found the name 
interesting. To the question about their knowledge about academic writing prior to 
participating in the course, especially the knowledge they acquired during their upper-
secondary education, only two students claimed that the course had a repetition function for 
them, and it reflected on the knowledge they acquired during their upper-secondary studies.  
I continued contacting the organisers of the course with the intention to find out, how long is 
it that Faculty of Humanities of UIO is holding courses about academic writing? And do other 
faculties also hold similar courses for their students or not? Unfortunately, my search did not 
bear any tangible results. 
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7.3 Summary 
In this chapter, the last pieces of the puzzle, namely the English teachers and pupils who had 
recently graduated from upper-secondary after the application of the LK06 were scrutinised. 
According to the feedback received from the responses of the teachers to the list of the 
questions provided to them, it was concluded that they claim that, they are preparing their 
pupils for writing academic papers for their possible higher educational studies.  
However, towards the end of the chapter, semi-structured interviews were carried out to find 
out about the views of spring 2009 pupils who had become students at UIO. They reflected on 
their problems in relation to academic writing and I concluded that most of them were not 
properly prepared during their upper-secondary studies to face the challenges with regard to 
academic writing during their higher education. This stands in contrast to the teachers‟ claims, 
and raises questions about how representative this small sample of teachers was. On the other 
hand, the number of students is small as well, so no conclusions can be drawn. On the other 
hand, as will be discussed in the next chapter, the fact that the students had become aware of 
the need to learn about academic writing and registered for the course is for itself a good sign.  
These issues i.e. the viewpoints of the teachers and new students will be discussed further in 
the next chapter. 
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8.0 Discussion of the findings 
In this chapter, I will discuss the findings from the several analyses presented previously in 
this thesis. First, however, I will briefly touch upon some of the issues discussed in the 
previous chapters, except for chapter three which primarily dealt with the method applied for 
the construction of the thesis. Then, I will discuss the findings from each chapter. After this 
discussion some further remarks will be made concerning the issue of academic writing. 
 
8.1 Introduction 
In this chapter, I tried to prove the existence of a problem with regard to the teaching of 
academic writing among students in Norway. I showed that, this is a common problem even 
among native English speaking students of the US and UK. The solution which I offered in 
this regard, was to follow US and UK in making the academic writing an obligatory course 
for higher education. The evidence which I provided for claiming that the Norwegian students 
are struggling with the issue of academic writing during their higher education, was based on 
Hellekjær‟s article “A Case for Improved Reading Instruction for Academic English Reading 
Proficiency” (2008) and Taylor‟s book Writing Academic English, A guide for Norwegians in 
the preparation of articles and thesis (2007). Hellekjær‟s article draws on his doctoral 
dissertation dating back to 2005 and Lehmann‟s doctoral study dating back to 1999. Taylor‟s 
book was also written due to the problems he observed among Norwegian students for many 
years regarding academic writing. However, the situation could have changed for the better 
since the implementation of LK06. The research statement in this thesis sets the task to 
investigate this issue.  
I tried to prepare the ground for the introduction of the preparatory academic path by 
reflecting on the Coffin et al. (2003: 7) assertion, where they proclaim that: “WAC/WID99 
pedagogy also emphasises the sequencing
100
 of writing tasks throughout a course so that 
students build gradually
101
 into particular forms of writing.” 
 
                                                             
99  Writing across the curriculum/writing in the disciplines  
100  My highlighting 
101  This point will be addressed in the next chapter 
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8.2 Definition of academic writing 
This chapter, first and foremost is about defining and finding criteria concerning the academic 
article. However, it also provides a condensed list of criteria regarding the intermediate 
academic paper, in order to be used as the probe for the investigations to be carried out in 
chapters: 4, 5 and 6. This chapter draws on reasoning for the introduction of the preparatory 
academic writing path. Towards the end of the chapter, a trilogy of diagrams portraying the 
preparatory academic writing path has been included to shed more light on the subject matter.  
An issue which was regarded controversial in this chapter was the academic genre. In 
subsection 2.2.2.6, I raised the question that, if learning the academic writing genre is 
supposed to occur through the application of Socio-cultural theory, as it was recommended at 
the end of the subsection 2.1.2., this raises the question that: how can the pupils learn this 
genre while being at the upper-secondary and not in an academic surrounding?  
The other issue which also demands attention, is the criteria for academic writing. I spent a 
good deal of time browsing different sources, to come up with these criteria for academic 
writing. In fact, there does not seem to be enough reliable sources which contain all the 
criteria associated with academic writing, and give the pupils and students an introduction to 
academic writing. On the other hand, it could be argued that, due to the unfixed character of 
the academic genre which varies according to situation and context, so it is close to 
impossible to come up with solid criteria for academic writing. In subsection 2.2.2.4, 
Paltridge (2004: 88) cited Dong (1997: 10) puts this as follows: “Academic writing involves 
learning a new set of rules and learning how to play by these rules. Often these rules change 
from discipline to discipline, and the audience and the purpose of writing vary according to 
each writing context.”   
 
8.3 The Knowledge Promotion Curriculum (LK06) 
In this chapter, I tried to focus my search on the criteria of the intermediate academic writing 
in the different parts of the LK06, instead of academic writing, as this term was absent in 
LK06‟s text. One could clearly observe the presence of the intermediate academic paper 
criteria in the different parts of LK06‟s subject curriculum. References to these criteria exist 
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even in the Core Curriculum and the Quality Framework. Furthermore, in this chapter the 
subject curricula of English language have been chronologically presented and analysed, in 
order to show the existence of the preparatory academic writing path and the development of 
intermediate academic writing skills, as demanded by the different competence aims of the 
subject curricula. If one looks at the way the thread of the continuation and progression of the 
writing ability follows, one understands that, the educational authorities had academic writing 
in mind when they developed LK06.  
 
8.3.1 Why the term academic writing is not included in LK06? 
I would like to grasp the opportunity and mention an important point. LK06, as the curriculum 
for upper-secondary school, does not have the obligation to deal with the issues that belong to 
academic studies in higher education. As it was emphasised in the course of chapter one and 
two, the students have to master the academic writing during their academic studies through 
the application of the Socio-cultural theory regarding learning. By this, I mean, they have to 
be in an academic surrounding to learn from the feedback they receive from peer and tutor 
review, as it was mentioned in diagram three of section 2.4. This could be the prime reason 
for LK06 comprising all the criteria associated with the intermediate academic writing and 
also mentioning that the pupils must be prepared for higher education, while still abstaining 
from mentioning the term academic writing. This shows the professional consideration of the 
educational authorities in not mentioning a term which could become counterproductive and 
subject for criticism. If the term academic writing was mentioned in LK06, then the 
educational authorities could be criticised for requiring the pupils to master academic writing 
while they are still in upper-secondary school. The same reasoning could be used for the fact 
that, the term academic writing was only mentioned at the end of one of the VG3 textbooks, 
namely Reflections, where it could be perceived as this issue belongs to “further reading” and 
is not part of the syllabus. 
Another possible reason for this absence with regard to academic writing could be due to 
LK06 not wanting to fall into the same trap as its predecessor R94 did, and leaves the teachers 
to plan their teaching hours based on their own priorities. This is one of the modifications of 
the LK06 compared to its predecessor R94. In other words, due to focusing to a great extent 
on details, R94 was stigmatised as being too detailed and not providing teachers with freedom 
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to choose their teaching method. However, LK06 being less detailed and full of obscure terms 
and requirements which need further interpretation, works as a double edge sword and leaves 
the door open for different interpretations of its text. As a result, the issue of academic writing 
may be neglected by the textbook writers, examinations and the teachers. However, as far as 
my investigation shows, this is not the case.  
 
8.4 Textbooks 
In chapter five, six textbooks, out of which one belonging to the International English VG2 
level, three belonging to the Social Studies English VG3 level and two belonging to the 
English literature and culture VG3 level, were scrutinised for references to academic writing 
instructions or the criteria of the intermediate academic paper. The search proved that, the 
criteria for intermediate academic writing is clearly present in all of the textbooks, with the 
exception of one of the VG3 English Literature and Culture books, namely Impressions. 
However, the book refers to a website which was not scrutinised due to the high price tag 
attached to it. At the end of one of the English for Social Studies textbooks, namely 
Reflections, instructions are given about how to write an academic paper.  
It must be mentioned that the preparatory academic writing path underlined by the LK06 
provides a multi-protection layer with regard to the intermediate academic paper criteria. The 
reason I analysed the International English VG2 books in this thesis in chapter five was due to 
prove this effect in the textbooks, which was inspired of LK06. As it was shown in chapter 
five, Impressions does not properly cover the criteria associated with the intermediate 
academic paper, but the VG2 books cover this shortcoming.  
It is, of course, a problematic issue for the textbook writers to squeeze all the demands of the 
LK06, which sometimes could even be labelled as overambitious, in the content of a single 
textbook.  
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8.5 Examinations 
The examination chapter was also important since the two exams which were analysed in 
chapter six proved that, the type of essay which is demanded from the pupils to write has the 
same characteristics as an intermediate academic article.  
In chapter four and chapter six, the issue of examinations functioning as the hidden curricula 
for the schools have been raised. Next, in chapter six, the washback effect was introduced as 
the influence of examinations on teaching.  
 
8.6 English VG3 teachers & new university students 
In this chapter, I presented the views of four teachers with regard to academic writing and also 
the answers from nine new university students in this regard. The teachers, unanimously 
proclaimed that they are fully aware of the need to prepare their pupils with regard to 
academic writing, and that they practice the writing of academic articles with their pupils.   
 
8.6.1 The VG3 English teachers 
A controversial factor for me in this chapter was the low turnout by the participants of the 
survey. This issue raised many unanswered questions in my head; as to why only 8 teachers 
from more than 400 upper-secondary schools decided to participate in the survey. The fact 
that 7 schools immediately responded and said they do not have English VG3 grade at their 
school, indicates that, the other schools had English VG3 grade and received my e-mails, but 
decided to abstain from participation in the survey. Furthermore, why was one of the teachers 
scared about his identity being disclosed and therefore decided not to participate in the 
survey? Does the issue of academic writing cause uncertainty among the teachers? 
A controversial issue with regard to LK06 is the dramatic shortening of the teaching hours, 
which went down from 187 hours per study year to 140 hours. In chapter seven, as the 
response to the question: Do you practise academic writing with your pupils? The teacher 
from Central part of Norway responded: “Would love to but we do not have the time or the 
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capacity for it.” The same complaint with regard to time was also raised by the teacher from 
Oslo. LK06 is perceived as providing more freedom with regard to choosing methods for 
teaching. However, I am afraid that this reduction of the teaching hours will be 
counterproductive unless proper explanation is given by the educational authorities for the 
reason behind it. In the next paragraph, I try to provide a possible reason with regard to this 
issue. However, this issue needs to be further investigated.  
While analysing LK06, the textbooks, the national examinations for VG3 level and 
considering the answers of the teachers in chapter seven, I came to the conclusion that, 
perhaps the mindset of some of the teachers remains with the way R94 worked. I assume that, 
to a large degree teachers are considering the LK06 as a text which they have to follow the 
requirements literally and without interpretation. This could be where the problem stems from 
when the teachers start complaining about the shortage of time and accuse LK06 of being 
overambitious. Although I also consider LK06 to be somewhat overambitious, but I 
concluded that perhaps some of the teachers have not properly understood the spirit of LK06, 
which is supposed to give them more freedom to choose the method for teaching and plan 
their own teaching hours. There could be many reasons behind the 47 hours teaching 
reduction. I would speculate that, one reason could be due to spend this time on planning of 
teaching and on making the proper teaching strategies with regard to teaching, where it is 
expected of the teachers to prioritise and limit or extend the time they are going to spend on 
the different topics. However, the issue of time constraints could be considered as a 
widespread phenomenon since, Sparboe (2008: 85) also identifies time constraints as one of 
the reasons for the lack of or poor academic writing practise in schools.  
 
8.6.2 The new students 
An important issue regarding this thesis was the applications from nine new students to take 
part in an academic writing course which was held at UIO. Dr. Nygaard, the lecturer of the 
course told me that, she had not expected to see nine new students among the 38 students, 
who had signed up for the course. In her opinion this showed a revolutionary development in 
the teaching of academic writing to the upper-secondary pupils. She argued that, usually her 
students are at the Ph.D. or Master‟s level. The fact that, new students have felt the need to 
sign up for this course further proves that, they have had some familiarity with regard to 
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academic article from before. According to her: “The academic genre is not prevalent for the 
students from the start of their studies and it is something which is left to the students to 
discover the existence of it.” 
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9.0 Conclusion 
The research question of this thesis was: To what extent does upper-secondary school ESL 
instruction, based on LK06, help pupils develop academic writing skills? The thesis concludes 
that, despite the existence of some minor problems mentioned in the course of the thesis, 
based on the LK06‟s instructions, the upper-secondary Advanced English courses now 
prepare the pupils with regard to intermediate academic paper and thereby fulfil their duty 
regarding the preparation of the pupils for higher education. This was certainly not the case 
with R94, as was shown by Sparboe (2008). 
In the course of the thesis, I tried first to outline what is meant by academic writing, and then 
my efforts were focused on the level of knowledge which the pupils need to possess with 
regard to academic writing at the end of the upper-secondary school. Based on this knowledge 
and invoking the views of eminent scholars in this field, I made a list of the criteria and called 
it the criteria of the intermediate academic writing. As I mentioned, theoretically based, the 
LK06 possess instructions which will prepare the pupils for writing academic articles during 
their higher education. The textbooks also have enough guidelines and instructions in this 
regard. Examinations are also testing the knowledge the pupils have acquired with regard to 
the intermediate academic article. Teachers have also asserted that they are aware of 
preparing their pupils for writing academic papers. However, this information just proves that, 
theoretically, the pupils will be prepared for handling writing academic papers. What most of 
the teachers were not certain about was to what extent their pupils are ready to handle this 
task during their higher education. Interviewing the new students also did not provide a clear 
picture. Although there were signs that they are better prepared than pupils who graduated 
under the regime of R94, however, a decisive conclusion could not be drawn on the basis of 
their assertions.  
Actions speak louder than words. If I had access to the information with regard to the results 
and marks the pupils received for the tasks dealing with the academic writing in the 
examinations, then, I could draw a more precise conclusion with regard to the research 
statement of this thesis.  
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9.1 Further research 
The significant role academic writing plays in the course of students‟ higher education 
demands further research in this regard. In this thesis, I faced many limitations both in terms 
of the resources which were available to me, and in terms of the length of the thesis. In the 
absence of these limitations, I would have desired to make a more conclusive study. I would, 
in particular, liked to investigate the extent of teaching academic writing in L1 courses in 
upper-secondary school. This is because it is not clear to me as to what extent the criteria of 
the intermediate academic writing in L1 and L2 overlap. If there had been no constraint with 
regard to the length of the thesis, I would also have liked to include all the available VG2 
level textbooks in my analysis of the preparatory academic writing path in the different levels 
of upper-secondary school. More teachers‟ participating in the survey would have certainly 
added to the firmness of the conclusion. A future study could address and include the above-
mentioned issues. With regard to the new students, a future research could carry out more 
interviews and analysis about their performance in the academic world with regard to writing 
academic papers.  
Another factor which needs to be taken into account in future research, is the passage of time. 
LK06 has just been recently implemented and the pupils whom LK06 was implemented in 
their study, graduated in the summer of 2009. After reading some of the responses of the 
teachers, I received the impression that perhaps the mindset of some of the teachers is still 
based on the R94 Curriculum. The passage of time may therefore change this issue in the 
teacher‟s minds and better reveal the strength and weaknesses of the LK06.  
 
9.2 Looking ahead 
Improving a well constructed document would be a major endeavour. I would like to 
emphasise that, as I went through the LK06, it became evident to me that the educational 
authorities considered a wide variety of factors when developing the LK06. For instance, as 
one of the teachers also mentioned
102
, the pupils get easily bored with the subject of academic 
writing. Therefore, LK06 tries to present teachers with demands which attempt to make the 
study sessions attractive for the pupils to follow, and at the same time, without compromising 
                                                             
102  Chapter seven 
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on the quality of teaching. Another issue, which I would like to reiterate, is about the wide 
range of topics which are squeezed and put in the LK06, although special emphasis has been 
devoted in teaching the academic writing. I think that LK06 takes an overambitious approach 
with regard to teaching. It would simply not be logical to think that one document can tackle 
all the problems and comprise of all the issues with regard to a specific subject.  
As one of the teachers in chapter seven mentioned about the subject curricula of English in 
LK06, the demands mentioned are more than what time allows the teachers to cover. The 
issue of teaching hours is an important factor. As it was mentioned, Sparboe (2008: 85) also 
touches upon this issue and identifies time constraints as one of the reasons for the lack of, or 
poor academic writing instruction in schools. In R94, 187 hours were dedicated to English 
teaching at VG1 and Advanced English courses in VKI and VKII. Still, the teaching hours 
were reduced to 140 in LK06. This combined with the list of the demands mentioned in 
LK06, may have a negative effect on teaching. Due to this, academic writing may face 
negligence as two of the teachers in chapter seven mentioned. In case my speculation with 
regard to the reduction of the teaching hours is correct, then teachers should be better 
informed in this regard. This could happen during the service training courses for teachers.  
Now, with regard to the pupils in the upper-secondary school being better prepared for 
dealing with tasks regarding the intermediate academic article, the question arises that what 
will happen with them during their higher education studies and the challenges they will face 
with regard to mastering the academic article? As it was shown in section 7.2, the new 
students are looking for remedies with regard to academic writing to continue learning about 
that what the foundation was established during their upper-secondary education. In the 
bookstore of UIO, one can find many books about the academic writing, which is another 
indication of the level of demand among the students in this regard. 
In the future, I hope that the educational authorities will take the next step with regard to the 
intermediate academic article, by following the US and UK and continue the preparatory 
academic writing path during the students‟ higher education. This goal would be achieved by 
making academic writing courses obligatory for the students during their higher education. 
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Appendix 1: Teachers‟ responses to the semi-structured e-mail survey 
 
Teacher 1: From North West  
 
1) I have a university background, finished my B.A many years ago and have finished several in-
depth courses in literature and grammar on the M.A level. 
 
2) I have been teaching English at upper secondary school for nearly 25 years, from ground level 
to 3. grade level, in later years mainly at Vg2 and VG3. 
 
 
3) Today we use "Access "- to English Social Studies, but we read factual prose texts and 
literature taken from additional books, as well. E.g from previous books and from other 
publishers. 
 
4) I am very well aware of preparing my students for higher education; this is one of the reasons 
why we read articles and literature from other books or the media. Well written, that is , 
academically written articles and literature one can always learn from, you know. 
 
 
5) Academic writing I associate with correct and advanced writing reflecting variation in 
vocabulary and sentence structure. An example could be that a student/pupil masters more 
than one way of expressing , for instance, relative clauses, but also that he or she writes 
linguistically correct , and that he / she knows the difference between formal and informal 
language, expressions, idioms etc. 
 
6) Yes, I try to practise academic writing with my students as much as possible. By reading and 
working with different kinds of teaching materials, one can easily find and use texts 
expressing the more or less same information but in academic and less academic style etc. 
 
 
7) First of all I would rank all teaching materials available, then the influence from the teacher. 
Examination tasks and examining guides are useful tools for any teacher, and so is the 
curriculum as well, but to a minor degree, I feel. It is the way the examination papers / 
answers are evaluated, that is essential when choosing tasks and activities, I have experienced. 
 
8) No, geographical location of the school does not matter at all. Any teacher has the chance to 
attend courses and seminars in English anywhere, and English teachers at the same schools or 
region schools can meet frequently, if they like. This school is located in the country side, but 
the three of us working often cooperate among us, and we go to district meetings or have 
network meetings and discussions with teachers from other schools.
105
 
 
 
9) Some of my students are well prepared, others are not. This might be due to linguistic 
competence, but it could also be influenced by interest and devotion. A student who does not 
like politics, for instance, is not too happy about encountering it, and those who are not very 
keen on analyzing poetry and short stories, may learn how to do this mechanically, without 
                                                             
105  This point will be addressed in chapter eight 
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putting their heart and soul into it. Since our school is a small one negative effect is that one 
variety is offered at a time. 
 
10) I truly think that it is the dedication and interest shown "in the teacher's face and body 
language" that matters the most in all teaching, it being academic or not. It is our "attitude" 
and behavior that matters the most.
106
 Naturally though, the students' interest is almost just as 
important. So, if English is sort of a "negative" choice for a student because he or she does not 
master or like any of the other subjects offered, little or no real academic writing will be the 
result. 
         
 
Teacher 2: From Centre of Norway 
 
1) Lektor med tillegsutdanning 
 
2) Teaching English since 2001 at Upper Secondary School level. 
 
3) Access: Well written and interesting texts. Engaging layout. Text book is well structured and 
along with an eclectic set of texts it's easy to build a lesson around them.  Wide variety of 
tasks. Excellent supporting website and teacher's guide. 
 
4) I'm extremely aware that they are preparing for higher education. As a result my expectations 
for the students will be higher. They are given more responsibility and freedom. Tasks are 
more geared to cognitive and analytical thinking. Much more discussions.  
 
5) On the level of language, word choices and sentence structures should be more complex, 
idiomatic and varied. There is much more emphasis on content than with the lower division 
classes. Students should be able to evaluate, judge, discuss, or debate using knowledge they've 
acquired. Of course, writing should be well structured.  
 
6) Would love to but we do not have the time nor the capacity for it.107 
 
7) I'd say it places high on the scale. We are limited more by outside influences than our own 
capabilities as teachers. Writing takes time. It's a skill where practise is the only way to 
proficiency. The curricula are ambitious to say the least. There is a lot to cover in just 5 (in 
theory) hours a week and often there isn't even enough time to go "in-depth" on a topic. Added 
to that we have large classes, a mountain of administrative paperwork, meetings and lesson 
planning that would make it humanly impossible to give continuous feedback on written work.    
 
8) None at all. 
 
9) This is difficult to answer. 
 
 
Teacher 3: From Oslo 
 
1) I have a Master in English ('hovedfag') from the UIO in 1980 with Norwegian (Scandinavian) 
and History as subsidiaries. 
 
                                                             
106
 This point will be addressed in chapter eight 
107  The issue of ’time’ with regard to teaching will be raised again in chapter eight 
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2) I have taught English and Norwegian for some thirty years in upper secondary schools / senior 
high. As for English I currently teach vg1 and vg3, the Social Studies course. This year I'm 
also doing Social Studies (samfunnsfag, vg1) in the English language as part of the CLIL 
project. I have taught English at summer schools in Britain for some twenty years, the first 
years for a Norwegian language school, later for a London based British summer school in 
various parts of Britain. 
 
3) At vg3, Social Studies, I use Access to English Social Studies (Anthony et al., Cappelen), a 
choice made after looking at one or two books on the market. Access is based on, which I used 
in the previous course in VKII (i.e. Tapestry). One of the reasons for this choice is the book's 
clear and precise outline of British and American politics (parties, electoral systems, etc). And 
its wide variety of topics.  
 
4) I am very much aware of this goal. It is a Utopian one. Very few of my students will go on 
doing English at university level and many of them are rather ignorant when it comes to 
politics. I do, however, try to maintain a high academic standard, trying at the same time to 
'meet the students' at their point of departure as far as knowledge of and insight into political 
issues are concerned. 
 
5) A well structured essay with sensible use of sources aiming at a good account for/outline of a 
subject matter, reaching an independent conclusion (based on sources and independent 
thinking). 
 
6) The in-depth studies, tests and mock exams are all attempts at getting the students to practise 
'academic writing'. There is, however, little time to practise exercises in academic writing to 
full extent.  
 
7) This is a question I find hard to answer. May get back to it later. I probably rank the factors 
mentioned as 'high'. 
 
8) I am not sure if location plays an important role; I would think the factors listed in question 7 
are of higher importance. 
 
9) Only to a certain extent. They have had a 'smattering' of academic writing, but I think the 
requirements at university level will come as an unpleasant surprise to many of them, 
especially where the use of sources is concerned. 
 
10) There is far too little time to practise academic writing in the course I teach; a course filled 
with history, politics, social conditions, some literature and exercises in rhetoric. The 'New 
Knowledge Promotion' aims too high. 
 
 
Teacher 4: From Bergen 
 
1) I have a PhD in applied linguistics/teaching of English and a "mellomfag" in history 
 
2) I have taught English at the univerrsity level in Poland and in Norway before I started teaching 
in the Norwegian upper secondary school in mid-1980s (I am approaching 60 years of age...) 
 
3) We use "Access" -  to social studies, Capellen/Damm. This is I believe one of two textbook 
for this course (samfunnsfaglig engelsk) and we Use Access also with VG2 - International 
     English academic writing in Norwegian upper-secondary school 
 
ALI NOGHREHKAR SHIRAZI                                                             127 
 
English. In addition we use Per Lysvågs "Language and Communication". We choose books 
in a team - all English teachers together. Because of the system of books on loan for the 
students we  have to choose the same book for the whole school and it then has to be used for 
at least a couple of years because of the money spent. 
 
4) I am very well acquainted with the plans and I implement the targets in the classroom making 
the students well aware of them. I do not think it changes my teaching too much because as a 
matter of fact the "gymnas" type of school, i.e., "studieforberedende program" has always 
been preparing students for the university. Not much has changed in this respect,,,, even if the 
Kunnskapsløftet ins more specific about it. 
 
5) The usual criteria for writing an academic paper - good structure, relevant content - based on 
information gathered, not just personal opinions, professional language, giving references and 
bibliography. 
 
6) Yes we do. Our school has a policy concerning writing academic papers - especially "project 
reports", not only in English. Criteria are known to the students. 
 
7) I would say that the teachers are most important. It is not enough to set it in the curriculum, 
and the textbooks only touch upon it - it is up to the teacher to use it. The second in 
importance is the centrally administered written exam – since Curriculum criteria are relevant 
for assessment of exam papers they become important for the teachers if they want their 
students to get good results at the exams. 
 
8) I do not think it does, but of course being a school in the centre of Bergen means that we get 
good students, and the majority of them are planning to go to university, hence they show 
interest in academic writing. 
 
9) Most of them - yes. 
 
10) It is difficult to get complete uniformity among the teachers in this respect. It depends a bit on 
the subject they teach and their background - natural scientist may have different criteria than 
social scientists...  But all our teachers - in my school - have master's degree from a university, 
so it is not really a problem. It is more that some of us are more lenient than others in our 
assessment. And it is mostly through assessment students learn that academic writing style is 
important. On the whole the students are not used to being formal in writing... and have to be 
"forced" to change their "chatting" into more formal style. 
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Appendix 2: English Literature and Culture Exam, VG3 level, 22.05.2009 
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Appendix 3: English Literature and Culture Exam‟s Answer Guideline,  
   VG3 level, 22.05.2009
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Appendix 4: English Social Studies Exam, VG3 level, 22.05.2009
     English academic writing in Norwegian upper-secondary school 
 
ALI NOGHREHKAR SHIRAZI                                                             151 
 
 
     English academic writing in Norwegian upper-secondary school 
 
ALI NOGHREHKAR SHIRAZI                                                             152 
 
 
     English academic writing in Norwegian upper-secondary school 
 
ALI NOGHREHKAR SHIRAZI                                                             153 
 
 
     English academic writing in Norwegian upper-secondary school 
 
ALI NOGHREHKAR SHIRAZI                                                             154 
 
 
     English academic writing in Norwegian upper-secondary school 
 
ALI NOGHREHKAR SHIRAZI                                                             155 
 
 
     English academic writing in Norwegian upper-secondary school 
 
ALI NOGHREHKAR SHIRAZI                                                             156 
 
 
     English academic writing in Norwegian upper-secondary school 
 
ALI NOGHREHKAR SHIRAZI                                                             157 
 
 
     English academic writing in Norwegian upper-secondary school 
 
ALI NOGHREHKAR SHIRAZI                                                             158 
 
 
     English academic writing in Norwegian upper-secondary school 
 
ALI NOGHREHKAR SHIRAZI                                                             159 
 
 
     English academic writing in Norwegian upper-secondary school 
 
ALI NOGHREHKAR SHIRAZI                                                             160 
 
 
Appendix 5: English Social Studies Exam‟s Answer Guideline, VG3 
level,  
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